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I. INTRODUCTION -

The development of effective school personnel in bilingual education
has been a major concern of educators at the local, state, and national

levels, and lack of trained staff has been cited as an important factor

'inf1uencing.the implementation of bflingua] education programs (Rand

Corporation Study, 1977). An examination of the literature on current
practices in staff development for bilingual education reveals that while
the need for more and befter-trained staff is clearly indicated, an approach
for identifying and providing fer the specific needs of individual staff
members and/or groups of project persbnne} has noi been forthcomihg, nor
has a process been deve]oped-that would generate the information needeq to
determine the quality o?rthe prbgram and the extent of use bilingual educa-
tion has reached in particular school districts. Thus, although bilingual
education programs have beeﬁ‘in operation for a decade, 1ittle is known
about the degree of utilization by teachers or the concefns or questions
teachers-may have with regard to implementation. To i1l the void, the
Division of Bilingual and International Education of the Southwest Educa-
tional Development Laboratory, uhder contract with the National Institute
of Educatioﬁ, conducted a study with the.fo]]owing objectives relating to
the implementation of bi]jngual education programs in the state of Texas:

(1) Develop a procedure for identifying types (configdrations)
of_bilingual education programs being implemented in the field;

(2) ‘Determine teacher concerns about the implementation Of selected
programs; ‘ : ' :

(3) - Determine the levels of use of such programs; and

(4) Draw conclusions based on the findings of levels of use and
' implementation concerns which will aid in staff development for
bilingual education programs. ' ' S R




Concern for a more effective stéff development program for bilingual
education in the state of Texas was brought into focus in the spring of
1977 when the Texas Education Agency contracted with SEDL to investigate
current practices in staff development for bilingual education and to make
recommendations for a plan of action that would result in a more effective
staff development program for existing bilingual education programs in
Texas. At the time it began work on the Survey of Bilingual Educatioﬁ Staff
Development in Texas (SEDL, 1977), the staff of the Division of Bilingual
and International Education of SEDL embarked on an intensive program of study
of current trends in staff development across the nation, paying particular
attention to the implication of these trends for the training of teachers
to work in a bilingual setting. A thorough review of the Titerature was
undertaken in four related areas: staff development, change and innovation,
models of bilingual education, and implementation and effects of bilingual
education. Several conclusions were drawn from the Jiterature review, an
important 6ne being.that-é concise and integrated definition of the models
of bilingual education,'both theoretical and extant, js needed in order to

determine the parameters of the educational innovation in the process of

implementation in the public schools under the rubric of bilingual education.

Sécond]y,»aﬁreview of the literature pertaining to the implementation and
effects of bi]fngua] gducation reveals that the bulk of the studies are
investigatjons of the impéct of bilingual education‘onvchi]dren and summative
evaluations of projects that'have'1arge]y ignored the “degkee of implementa-
tion" variable. pris c]eér that the effects, and potential effects, of

bilingual educétion cannot be evaluated adequately until some reliable

process is found to determine the level of use that bi]ingual'éducation

~ has reached in the inhovation-adoption process Within the classroom, the
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séhoo1,'and the district.

After completing a thorough analysis of the context of staff deve]opmehf,
the staff decided to look at bilfngua] education as an innovation in the
processvof'change and to view Staff development as an integral component
of that innovation. Having beén jnstituted voluntarily on a rather jarge
scale a decade ago, and more recently legally mandated by several states, a
number of discrepancies between the current state of implementation of
bilingual education and its optimal use still exist. It is appakent thatl
"change" or innovation adoption is not accomplished merely because a decision
maker has decreed it. The literature on change and innovation suggests that
educational change should be viewed as a developmental ErOCcis in which the
uéer or greup of users progress through stages from.nonuse to high levels
of use. As all, or most, of the individuals demonstrate a high level of
use, the innovation may reach Optimal institutionalization.

Recent work by Gene Hall and his as$0Ciates at The University of Texas
Research and Development Center for Teacher Education has resulted i+ he

development of the Concerns-Based Adoption Model (CBAM), designed to

conceptualize and facilitate educational change. The model was constructed
specifically (1) for the purpose of assisting those in the process of
innovation adoption, and (2) t0 provide a framework within which empirical
investigation of the adoptioh’process could be conducted. The CBAM was
designed to define the degree Of invo]vement‘with and quality of use of the
innovation by all members within a project staff and to provide the

adoption agent (the school or‘district) with diagnostic information on which
to build prescriptive interventions for each user in the system. Prior to
the present study, the CBAM had been used to}inVestigate a nu.ber of educa-

tional innovations but not bilingual education. A primary goal of our study,

3
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therefore, was to determine the potential applicability of CBAM to bilingual
education in the hopes of developing a process that school districts could

utilize to improve the effectiveness and productivity of their bilingual

education programs.




II. METHOD -

Instrumentation

In determ1n1ng whether or not 1t was appropr1ate to apply the 1nstruments
'and procedures of CBAM. to b1]1ngua] educat1on, two pre]1m1nary questions

‘ were addressed

(1) Is it reasonab]e to v1ew b111ngua] educat1on as an 1nnovat1on,
' and ‘ . :

'(2) If so, are there any attributes or character1st1cs of b111ngua]
' educat1on which d1st1ngu1sh it from other 1nnovat1ons?

«Rogers and ShOemaker (1971) define the term 1nnovat1on as an idea,
practice, or obJect perce1ved as new by an 1nd1v1dua] Sincevbilingua]
,educat1on was 1nst1tuted vo]untar1]y on a rather ]arge scale on]y a decade
‘Ja go and even more recent]y 1ega]]y nandated by severa] states, it certa1n]y
seems. reasonable to view b1]1ngua] educat1on as an innovation 1r the public: |
school systems‘of the United States of greater jmportance are the dis-
't1ngu1sh1ng character1st1cs of b111ngua] education. The fo]]owing list of
innovation dimensions and attributes was deve]oped at a work1ng session at
“the Conference on Research on Dissemination and Ut1]1zat1on held at The
vUniversity of Texas at'Austin'on'October 6, 1978:

Mandated versus voluntary
relative deepness for user (demand on time, etc.)
1mp]ementat1on costs--h1gh VS, 1ow (energy costs a]so)

scope of implementation: no. of part1c1pants, grade levels,
subjects, etc.

single 1nstruct1ona1 subJect or obJect1ves versus mu]t1p]e
intact 1nnovat1on versus a bund]e or a compos1te '

whether target focus of 1mp]ementat1on is predom1nate]y 1nstruc-v‘
tion, organ1zat1on, support, or env1ronment

mater1a]s supported versus not

".prox1m1ty to c]assroom (c]assroom, bu1]d1ng, d1str1ct, state,
federa] ]eve]s) . o




“externally or internally produced

prespecified or‘considerab1e latitude or development
replicability and exportability

“degree of specific focus on pupil effects

produce change within organization or do you change organization
jtself

stability (evolving versus fixed) over time

There are four_distinguishing characteristics of bilingual education

that are especially important:

1.

jt is primarily a legally-mandated as opposed to voluntarily
imp]emented innovation;

it comprises severa] quasi-independent innovations which collect-
tively are referred to as an "innovation bundle";

it is an innovation which is very wide in scope, involving a
number of part1c1pants, grade levels, subjects, etc.; and

it is an ‘innovation which itself is undergoing change, i.e., it

is evolving over time as opposed to being fixed.

The CBAM has' been used to investigate a number of educational innovations

such as team teaching, modules in teacher education, elementary science

curricd]umg and Individually Guided Education (Hall & Loucks, 1977), all of

which differ from thevinnovation of bilingual education in,one or more of

, the above

- to mod1fy

attr1butes "However, as will be discussed below, it is possibie»

and supp]ement certa1n of the mode] S 1nstruments and procedures

5 in order that it can be.app]1ed to the.un1que requ1rements of b1]1ngua]

'educat1on

The CBAM postu]ates two d1mens1ons a]ong wh1ch 1nd1V1dua]s grow as

+

the1r fam1]1ar1ty w1th and use of an 1nnovat1on 1ncreases, Stages of Concern'

About the

Innovat1on (SoC) and Leve]s of Use of the Innovat1on (LoU)

_1nstruments were. deve]oped to assess where an 1nd1v1dua1 stands in re]at1on

+o the' adopt1on of an 1nnovat1on the SoC Quest1onna1re and the LoU

*llncerv1ew.

The SoC Quest1onna1re measures the 1nd1v1dua] s level of concern




about the innovation, while the Lol Interview focuses on the behavioral
aspects of the individual's involvement with a change. Both instruments

are based on the CBAM, which assumes (1) that the process of change involved
in the adopfion of innovations by individuals within forma] oryanizations is
a high1y persona1 and lengthy one which affects individuals differently; and
(2) that the.only way to know for certain whether and how an innovation is

being used is to assess each individual's concern for and use of the innova-

tion directly.

Stages of Concern Questionnaire

A logical conéeqﬁence'of the CBAM is that an individual's concern with
an innovation will differ in type according to her/his closeness to and
invo]vemept with the innovation. Hall, éeorge, and Rutherford (1977)
identified seven stages of concern about the jnnovation (see"Attachment 1)
and further demonstrated thgt one's movement through these stages is a
deve}opmeﬁté] process in which earlier concerns must first be resolved
(1owered in-intensity) before later concerns emerge (increase in intensity).
To provide a measure of Stages of Concern, Hall and his co]]eague§ developed
a 35-item Stages of Concern Questionnaire which was validated over a three-
yearwperiod. The SoC Questionnaire was used in cross-sectional and longitu-
dinal studies of 11 different educational innovationé and was tested for
estimates of ré]iabi]ity, internal consistency, and validity. Based on the
extensive and highly detailed psychometric data obtained from these study,
Hall, et al., concluded that the SoC Questionnaire accurately measures
Stages of Concern about the Innovation. |

The SoC Questionnaire consists df'three components: (1) an introduc-
tory page, (2) 35 test items, and (3) a demographic page (see Attachment II).
The SoC Questionnafre remains the same for different administrations, only

7
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the name of the innovation is changed on the introductory page. The phrase
"bilingual education" was, therefore, insefted at the appropriate point on
the introductory page. The'purpose of the introductory page is threefold:
(1) to present the purpose of the instrument; (2) to explain and show
through examples how to comp]efe the instrument; and (3) tdhindicate which
“innovationf the individual is to consider when responding. The next two
pages of the questionnaire contain the 35 items to which the individual
responds. The respondent marks each item on a 0-to-7 Likert scale accord-
ing to the degree to which it is true that the jtem describes a concern
felt by the individual at the present time. The third part of the question-
naire is the demographic page, which the staff developed to deteEMine
possible relationships between various demographic variables and the type
of program being implemented, its degree of implementation, and the level
of concerns of those involved. The information obtained on each teacher |
includes grade level taught, number.of years at present sehoo], number of
yeers involved in bilingual education, proficiency in Spanish, Texas Educa-
tion Agency certification status, specialized trafning in bilingual
education, and higheet degree earned. The questionnaire gan be issued by
mail or in person and can.be adminisfered to a group or te'an individual;

it takes approximately '10 tu 15 minutes to complete.

~ levels of Use Interview
The CBAM postulates eight levels of use that indiVidua]s democnstrate
as they move from nonuse fo highly sophfsticated use of an innoVatioh (see
Attachment iII). To measure Levels of Use, the CBAM:project staff developed
a focused fnterview that involves a branching format.with Speciffc'questions
and follow-up probee (Loucks , New]ove, & Hall, 1975; see Attachment V).

Data from change'researcheand.eva]uation“studies,1ndicate that the eight

8
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different LoU's can be reliably meaéured'using the "focused interview"

. technique (Hall & lLoucks, 1977). v#urthermore, the results of a study
conducted by Hall and Lcucks using an ethnographic methodology attest to the
validity of the LoU Interview procedure.

The list of questions that should be included in the interview are
presented in Attachment V. The interview can be conducted by telephone or
in person and3fo]]ows a conversational format. Its length varies according
to the talkativeness of the user and the degree of her/his involvement with
the innovation, but typically it takes approximately 20 minutes. The inter-
view is conducted by a trained interviewer who is thoroughly familiar with
the innovation that is the focus of the interview. The interviewer is
trained to probe for information related to (1) the overall level of use;
(2) the decision points which separate each Jevel; and (3) categorical
information that represents additional data points within a level. The

interview is tape-recorded and later evaluated by trained raters.

Bilingual Classroom Questionnaire
An important characteristic of the LoU Interview is that it is not
specific to any one innovation, since fundamentally different types of
questions are not requi;ed for different innovations. However, to adapt
the LoU Interview to the complex innovation of bilingual education, it was
first necessary to specify the frame of reference of the innovation, a

process which involved three interrelated steps:

(1) Develop a basic definition of bilingudl educatibn based on
existing theoretical considerations; ~

(2) Develop a procedure for identifying the different patterns of
‘use ("configurations") of bilingual education; and

- (3) Develop guide]ines and/or distinguishing characteristics for
: what constitutes use of bilingual education.




Such informatibn is requiréd to enable the interviewer to obtain the
information necesséry to make a "use/nonuse" judgment at the first decision
point in the branching LoU Interview. |

The focus of much of our early work was the development of a procedure
for determining the configurations of bilingual education being imp]emented
in the SEDL service area. For many innovations it is possible to identify
key characteristics or components for which variations in the innovation
can be observed. Specific inhovation configurations are operationally
defined in terms of variation in the selection and use of innovation com-
ponents. Hall and Loucks (1978) describe a pro;edure for identifying
configurations which involves determining the components and component
variations that describe the innovation in use. The more components and
the more variations within components, the greater the number of configura-
tions for a given innovation. For innovations having a large number of
components, such as bilingual education, it is necessary to select the "key"
~ components of the innovation in order to reduce the number of possible
configurations to a manageable set of dominant patterns.

In their paper Hall and Loucks also discuss the notion of a "configu-

ration continuum,"” which is illustrated below (p. 12):

Area of

Drastic ' Developer's

yutatiop ‘Model(s)

! i

I !

] ot

i i

( Y ‘ Y ~ J
Not ‘the - | The innovation
innovation
10



At the far right of the continuum lies the developer's model. As additional
variation in the original model is‘introduced, the resulting configurations
approach the Area of Drastic Mutation, the zone beyond which modified forms
of the original innovation are no longer accepted as the innovation.

Applying the concepts of innovation component and configuration

cbntinuum to the innovation of bi]ingua! =ducation, we have developed a
cdntinuum 6f 14 possible dua]-]anguage\p?pgram structures, each being
defined in terms of variation'on three major components:*

1. Percent of instruction time of language arts which is devoted to
Spanish language arts (i.e., reading and writing in Spanish and
Spanish oral language development).

2. Percent of instruction time of content areas other than language
arts which is taught in Spanish (i.e., mathematics, science,
social studies, music, etc.).

3. Grade levels at which such instruction is provided.

In sum, the three most important distinguishing instructional variables seem
to bé amoUnt of instruction of the language, amount of instruction in the
language, and the grade levels at which suéh informétion is included.

The type of possiblc dual-language program structures range from those -

in which very little Spanish is included in the curriculum to those in
which both English and Spanish are used as the medium of instruction in all
curricular domains. As shown below the continuum of program structures may
be divided into three groups: (1) programs which do not satisfy minimum
requirements to be classified as bilingual programs, (2) transitional pro-
grams, and (3) maintenance programsf

Non-Bilingual Transitional . | Mainteﬁance
Programs Programs Programs

5 6 7 8 9

1 2 3 4 10 11 12 13 14

B

— *Dr. Ernesto Zamora of the Texas Education Agency worked closely with
the staff in developing the continuum and is largely responsible for pro-
viding definitions of the 14 program structures. -




The division between non-bilingual programs (1-4) and the remaining two
groups of programs (5-14) provides the basis for ﬁ definition that may be
used in making the “use/nonuse" decision described earlier. It is also
the analog to the Point of Drastic Mutation of configuration continuums.
Transitional programs are those in which Spanish is utilized as an
instructional vehicle solely to facilitate the acquisition of English .
language skills. .Instruction in Spanish is provided in decreasina amounts
as instruction in English is increaséd up the grade ]eve]s‘unti1 all of the
curriculum is taught in English. In essence, the ultimate aim is to exit
the child from this dual-language curriculum to a single-language curriculum
(i.e., the regular English-only program). Maintenance programs also utilize
both languages as vehicles for teaching and 1earﬁing, but unlike traditional
programs, after instruction in Spanish is gradually decreased and English
increased, instruction continues on a 50/50 basis it a predetermined point
as the student moves up the grade levels. By maintaining and developing
both languages throughout‘the educational program, the ultimate aim is for
the student to become bilingual-bicultural with a capability to think and
function in either language. The definitions of the 14 program structures
are presented below: '

Non-Bilingual Programs

1'- Regular Al] Eng]1sh Program (RAEP)
2 - RAEP plus English-As-A- Second Language Program

3 - RAEP plus foreign 1anguage (e.g., Spanish) in elementary
schoo]

4 - RAEP plus nom- Eng]1sh ]anguage (N-EL) used for g1v1ng
instruction and clarification on]y

12




Transitional Programs -

'5 Z Programs of this typéfdéVé?6§ uhderstanding and.speaking

'skills in both English and Spanish; reading and writing

~ skills, however, are developed in English only. The academic
. subjects (e.g., math, science, social’studies) are generally

- taught via theiEng]ish'ianguage.

Pfogkéms;bf'fhis typg¥brovidé the regular English curriculum

~ .with aSpanish arts component (e.g., understanding, speaking,

10
11-14

11

reading, and-writing).- No subject area instruction is pro-

- vided in Spanish.

'PrdgramE ofgfhis,tjpe provide the regular English curriculum

‘with selected (a portion of) subject areas taught via Spanish.

No Spanish-arts instruction is provided.

bPrqgfams'6f thi§ type devé]bp”undérStaqdihg; speaking, read-
“ing, and.-writing skills in both English and Spanish concur--

rent]y‘butlinﬁunequa1'amounts‘(time'and,treatmEnt). ”Eng]ish.‘

is ‘used as the basic language of instruction, with the

~development’ of: reading and writing skills in Spanish “in

cultural topics:via social studies, literature, and art;

primari]y’jn'English.‘

‘while other subjects (e.g., math and science) are taught

‘PrOgramékbfuthis'type déVe]op~understandihg;'Spéaking,

reading, and writing skills in both English and Spanish

~ concurrently but “in.unequal amounts -(time andftreatment) and
 use Spanish -as the medium of instruction in some curricular

~ English.

domains (e.g., social studies, music, art)-and some in .

Programs of this type develop understanding,. speaking,
reading, and writing:in both English and Spanish ‘concurrently
but in equal amounts (time and treatment) and use both
languages as media for instruction in all curricular domains °

‘(e.g., math, science, social studies).

Maintenance Programs

Maihtenance'programsideve]op understanding, speaking, reading,

‘and writing skills in both English and Spanish concurrently

and first in unequal, then equal amounts. Specifically,
jnstruction in Spanish is gradually decreased as the English
language is increased. At a predetermined point instruction
continues on'a 50/50 basis as the child moves’ up the grade
levels. Both languages are used as media for ‘instruction in -

a portion of or all of the curricular domains (i.e., math, . -

science; ‘social ‘studies).

At;the;sécondarygleveT;ﬁthe}regular-English,curricu1um:is

- -.offered, in addition to a.Spanish.language arts component

" (evg.., the "Spanish ‘S" program or Spanish for Spanish.. - .~ o

. speakers; Spanish-a
"-speakers of:Spanish

-second language for non-native




12 - At the secondary<]eve1, the regular Znglish curriculum is
- offered, with some subject areas taught in Spanish (e.g.,
'social studies), but in unequal amounts.
13 - At the secondary level, the regular English curriculum is
- offered, with some subject areas taught in Spanish and some
Spanish language arts instruction provided, but in unequal
amounts.

14 - At the secondary level, the skills of understanding, speaking,
reading, and writing are developed in both English and Spanish
and both languages are used as media of instruction in all
curricular domains. Both languages are used in equal (50/50)
amounts. - ‘

It is possible to represent graphically the differences between the
various program structures by plotting variations on the three major
components descrfbed earlier. Consider the definitions for program struc-
tures 9 and 11, the former being a transitional program and the latter a
maintenance program. Assuming a sixth grade transition point for both
types of programs, the following sets of graphs depict protbtypica]
curriculum patterns for the two types of program structures. Similar sets
of graphs for the trahéitiona]’and maintenance programs are included in -

- Attachment VI.
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Once a set of variables or components was derived which differentiate
between program'types, the next stepyWas to develop a process to gathek
data on configurations of bilinQual education programs in the field. Ideally,
the determination of program type‘w0u1d be based on extensive classroom
. observations and/or teacher interviews. In most cases, however, such an
~approach would greatly exceed the resources of the school district. The
staff therefore decided to develop a questionnaire that would solicit the
following kinds of information from.each teacher involved in a bilingual
education program:

(1) WHat”SubjéEt“éreas and/or instructional activities are provided
to the teacher's homeroom students throughout the day (concurrent
activities are 1isted separately)?

(2) For how long is the instruction provided and what is the

anticipated duration Of the activities (e.g., two weeks, one day

each week, all year long, etc.)?
(3) What are the language classifications of the student or group of
students within each instructional activity (balanced bilingual,

monolingual English, Monolingual Spanish, Spanish dominant, etc.)?

(4) Who is the primary inStructor of the activity (teacher, teacher
aide, resource teacher)?

(5) In what language is the activity conducted (including both
language of instruction and language of materials)?

It was felt that a questionhaire requiring such information on each student
in the c]assroom would be asking too much of the teacher's time.. The staff,
therefore, developed, pi]ot;teSted, and refined the Bi]fngua] Classroom
Questionnaire {see AttaChment VI1) which essentially .amounts to'asking the
teacher for her/his current and projeéted daily schedufe of c]assrodm
activities;' For eacﬁ activity indicated, the teacher was asked to.simply
check off the language categories of the students within each instructional

'actiVity, the primary instructor, the language of instruction, and the -

language of materials.




‘Originallyrit was hoped that a few questions at the beginning of the
LoU Interview would be sufficient to determine the type of program being
- implemented, but with an innovation as complex as bilingual education, such
a procéduke is not possible. We, therefore, decided to ask the teachers
involved in the study to first complete the Bilingual Classroom Questionnaire.
The data from the questionnaire would then be analyzed, and if further
information was needed, additional questions would be presented at the
beginning of the LoU Interview, which would be conducted on a separate
occasion. |

It was anticipated'that the CBAM instruments and the Bilingual Classroom

Questionnaire would provide the basis for locating a given bi]ingua].program
(collapsing across . classrooms atvthe schoo]‘and/or district level) along
two éonéeptua]]y independent dimensions, the program dimension and the

Levels of Use, Stages of Concerns dimension, as shown below (since Levels of

Use and Stages of Concern are aspects of the same developmental process,
congruency in the relationship between the two over a period of time can be

noted if the adoption is progressing satisfactorily):

7
Level of . 6
‘Use, Stage 5
of Concern - 4
el 3
2
~Uhnon- o T |
Olpilingual .~ 1 transitional | - maintenance
— —

1 23 4'5 6 7 8 9 1011 12 13 14
Continuum‘pf Dual-Language Program Structures




~Sites

‘Since a primary gcal of our projeCt‘was to develop a process that
school districts conld use to'improve the effectiveness and productivity of
their bi]ingda] eddcation prdgtams,'the'staff felt it desirable to test the
kinStrumentS'and procedunes in as wide a variety of circumstances as possible
7to insure bnoad app1icability of our prcducts,and findings. We originally
identified fbur operationa]]y defined dichotomous variables that should be
cons1dered in site se]ect1on These wene‘ |

(1) Concentrations of Spanish surnames. (high, low)

(2) Type of program (trans1t1ona1, maintenance)

(3) Geographical setting (drban,‘rural)

(4) Length of time program has been in effect (01d, new)
The four variables can be combined in 16 different ways (24= 16), but it
was discovened that three of the variables--type of program, concentration
df'Spanishvsurnames, and']ength of time program has been in effect are highly

correlated, reducing the number of combinations to four. We, therefore,

planned to conduct our studyiin four school districts, two of which were
jmplementing maintenance prcgrams and the other two transitional programs,
with one_of the maintenance programs being located in a rural setting and
- the other in an urban setting, and likewise for the two transitional pro-
grams. Accordingly, sites in the following towns and cities were secured:

(1) E] Paso,.Texas - urban, maintenance

~ (2) Fort Worth, Texas - urban, trans{tiona]

(3) Canutillo, Texas - rural, maintenance

(4) B1shop, Texas - rura], trans1t1ona1

The instruments and procedures were tested dur1ng the 1978 1979 schoo]
year with' the SoC. Quest1onna1re be1ng adm1n1stered f1rst the B111ngua]

' C]assroom Quest1onna1re second and the LoU Interv1ews conducted last. .The




testing schedules for the four school districts were staggered somewhat in
order that necessary modifications and refinement in the instruments and

procedukes could be completed prior to further testing in subsequent dis-

tricts.

Qe




III. RESULTS AND DISCUSSION

SoC Questionnaire

The SoC Quest1onna1re was group adm1n1stered to 100 e]ementary schoo]
”teachers 1n S1te One 110 teachers in S1te Two, 22 in Site Three, and 11 in
"S1te Four In all but one-s1te,.the number represents all the teachers in the

"b111ngua1 program. The data fromfthe SoC'Questionnaire were analyzed to

"fdeterm1ne 1nd1v1dua] and co]]ect1ve concerns that teachers have about the

'j1mp1ementat1on of b111ngua1 educat1on programs 1n ‘their d1str1ct

The data were scored us1ng -the gu1de11nes 1nc]uded in the SoC Quest1on-

| -na1re Manua] (Ha]], George & Rutherford 1977). Each of the seven Stages

o of Concern is a]]otted f1ve statements on the quest1onna1re (see Attachment

'ngIII) - The raw score for each stage is obta1ned by adding the responses to

| ‘<h those f1ve statements These scores are -then converted into percent11e

:_fscores by us1ng the Stages of Concern Raw Score Percent11e Convers1on Chart
‘Tffbased on normat1ve data: co]]ected by Ha]] George, and Rutherford (see |
-, ;Attachment IX) Ha]], et a] descr1be a var1ety of data ana]ys1s procedures,.-
:but the most sen51t1ve 1nterpretat1on of concerns data is Profile Interpreta-~’"
‘t1on - By p]ott1ng 1nd1v1dua1 or ‘group mean percent11e scores for each stage o
}[on a: graph, it is possible to" determ1ne where the group or 1nd1v1dua1 fa]]s .
‘_w1th respect to the hypothes]zed growth sequence of;concernsv(see Attachment
0): S : | .j : _ . .
| To fac111tate the proceSSTng of the da+a a computer program deve]oped '
by CBAM proaect personne] to score the ‘SoCQ was 1mp1emented on the SEDL .
computer The process1ng capab111t1es of the program enab]ed the staff to _:

generate the fo]]ow1ng ana]yses for each site:

: (1). Overall group prof11e for part1c1pat1ng teachers,

L



(2) ‘Group profiles by grade level;
~(3) Group profi]es\bjﬁamountvof experience in biTingua] education;

. (4) Group proff]es by:amount of experience within grade level (when
n was of sufficient size);

(5) Raw group data byvgrade, experience, and experience with grade
Jevel;

(6) Raw data for individual teachers.

The overa]] group profiles for the four sites are presented in Attach-
ment‘XI. An examination of the graph indicates that the teachers from the
~urban sites have particuTar]y intense Stage 1 and Stage'2 concerns, which
‘are frequent]y observed as occurring together. A high score on Stage 1
indicates‘that teachers‘want more information about bilingual education,
“wh11e a h1gn Stage 2 score indicates that teachers have intense. persona]
‘1concerns about b111ngua] educat1on and its consequences for them. While
these concerns ref]ect uneas1ness regard1ng the program of bilingual educa-

t1on, hey do not necessar1]y 1nd1cate resistance. The teachers of the

B rura] s1tes genera]]y exh1b1ted ]ower concerns, w1th the except1on of h1gh

?_Consequence and Co]]aborat1on concerns (Stages 4 and 5) be1ng exh1b1ted by
Vifthe teachers of one of the rura] s1tes Th1s wou]d be. 1nd1cat1ve of an 8
advanced stage of 1mp]ementat1on adopt1on 1n that the teachers are more

b'vconcerned about the 1mpact the 1nnovat1on 1s hav1ng on the1r students than

| about the consequences 1t is haV1ng for themse]ves

Two f1nd1ngs from our study resu]ted in mod1f1cat1ons and add1t1ons Lo -

'f‘_to the SoC- Quest1onna1re 0ne concerns some minor changes in the 1nstru-»<

"'ment 1tse1f The SoCQ was f1rst adm1n1stered to 100 teachers in S1te 0ne -
.The teachers 1nd1cated tha+ some of the words that. appeared in the test )
,i1tems--name1y, "1nnovat1on,”v"method " and "approach"?—were too vague and

unc]ear and suugested that they be rep1aced u1th the phrase "b111ngua]

S ;ieducat1on, g After consu1t1ng w1th members of the CBAM proaect staff, it :};;5;~j




was agreed.thatlﬂinn0vation“ and similar words could be replaced with
"bi]ingua]beducation" without adversely.affecting the va]idity of the
tquestionnaire The revised quest1onna1re was administered to 11 teachers
"1n S1te Four The favorab]e feedback received from the teachers suggests
‘that rep]ac1ng the word "1nnovat1on" with "b111ngua1 educat1on“ 1ncreases
the c]ar1ty of the test 1tems

| A substant1a1 number of teachers 1n the study also 1nd1cated confusion
,‘ouer the‘word1ng of-the fo]]oW1ng 1tems. .

I would 11ke to know what resources are ava11ab1e if we decide
to adopt bilingual educat1on

I wou]d Tike to. determ1ne how to supp]ement enhance, or reglace
b1]1ngua1 educat1on

-1 would like to know how bilingual educat1on is better than what -
we have now.

~,Much of the confus1on appears to stem from the fact that b111ngua] educat1on‘v
»is, for the most part a 1eg1s]at1ve1y mandated 1nnovat1on. For this
'reason 1t does not make much sense to talk in terms of what resources are
‘Hava11ab1e "if we deC1de“ to adopt b111ngua1 education, or how one m1ght

_ l're_p]ace"- bilingual education, or how bilingual education is better than
" “what We have now.“ A]though the instructions to the questionnaire indicate
that the,respondent shou]d circle “O“Afor items which seem irrelevant, it
‘v‘was feTt that 1eaVing‘the jtems in their present form might result in a
1oss of vaiuab]e.information and adversely affect the psychometric qualities

of the instrument. .The following minor changes in wording are therefore

suggested:

<

I would like to know what resources are available for bilingual
education.

I would 11ke to determine how to supp]ement ehnance, or mod1fy
"bilingual educat1on , .

jI wou]d 11ke to know how bilingual educat1on is better than what
we had in the past EREENa ¢




An analysis of the data‘obtained with the SoCQ resulted in an important
addition to the_instrument. 'Although for each site the group profiles for
the different grade levels tend to be very simi]ar and reflect the overall
pattern, the group profi]es for varying amounts of experience reflect a
different pattern. The data indicate that the group profiles for the in-
experienced teachers of our larger sites closely approximates the prototypical
profile of new innouation users (which is i1lustrated in Attachment X), but
that the -profiles of the more experienced groups tend to deviate from the
prototypical profiles of more experienced users. Specifically, the more
experienced. teachers exhibited higher level concerns (as expected), but also
continued to exhibit low 1eve1 concerns (especia1]y informational concerns).
The group profiles for vary1ng amounts of experience in b111ngua] education
for the S1te Two and Site One teachers are presented in Attachment XII.

It is 11ke]y that th1s pattern is due to the highly complex nature of
bilingual education, wh1ch consists of several individual 1nnovat1ons
(co]]ect1ve]y referred to as an "1nnovat1on bundle") that cannot be.
1mp1emented all at once. (Examp]es include Span1sh reading, English as a
b‘hsecond 1anguage, cu1ture, Span1sh mathemat1cs, group1ng by 1anguage c]ass1-~
f1cat1on, etc. ) Because b111ngua1 educat1on is such a w1de ranging |
'1nnovat1on many d1str1cts beg1n W1th ]ow level trans1t1ona1 programs that
5,eventua]]y evo]ve 1nto more. advanced programs as better tra1ned staff, more
’.mater1a1s, etc , become ava1]ab]e In add1t1on to be1ng phased in gradua]]y,

‘the 1nnovat1on 1tse1f is.. undergo1ng change as a resu]t of mod1f1cat1on in .
'1ega] gu1de]1nes and the report1ng of recent research on. b111ngua] educa- .“.
'vt1on (much of. wh1ch was 1n1t1ated after b111ngua] educat1on was 1ega]]y o
mandated) S1nce the 1nnovat1on 1s Cont1nua1]y undergo1ng change, it is
not surpr1s1ng that more exper1enced users cont1nue to exh1b1t h1gh 1nfor- '

':u_mat1ona] concerns The h1gh persona] concerns exh1b1ted by exper1enced *’




teachers probably reflects another feature df biTinQua] education;'name]y,
that-its implementation reqdires a highly coordinated effort across class-
rooms'and.grade 1evels,‘a reeponsibiTity that all too often rests in the
hands of a disinterested or untrainedbprincipal who opposes the implementa-
tion of bilingual education. |
'}An item ehalysisfof the_data and discussfon with teachers having
differing ahounts of-c]assrepmveXperienee suggest that even though more
expehfeheed teacheré-continue to exhibit high informational concerns, the
tybe of informetion‘epught differs fhom that ef the less experienced
teachers. More experienced teachers tend to seek information on the
imp]ications of recent changes,in the innovation, whereas the informational
_needé‘of the ]ess'experieneed teachers are more general in nature. In its
present form the SoC Questiohnaire ié not sensitive tb the different infor-
mational needs of;hiiingua] educatton teachers, nor can it capture the depth
and variety of such needs which stem from the cohpTexity and scope of the
inhovation. The Professioha] Development Questionnaire was . therefore,
developed as a supplement to the SoC Questiohnaire to provide niore detailed
data on the specific infermatienal needs of bilingual teachers (see Attach-
ment XIiD. The PDQ consists of 62 jtems which were drawn from published
competency lists based on the opinions of experts and on research studies
available in the literature on bilingual education and teacher effectivehess.
| The PDQ was administered to the teachers of three sites. The analysis
of the PDQ data consisted of three activities:
(1) Compiling the highest priehity.items for each teacher; i.e.,
- obtaining a listing of the items for which the greatest need
was indicated; 4
(2)‘ Rank ordering of highest priority items for different groupings;‘

i.e., overall, by amount of experience, by grade level, and by
.school; and ' RS

-t




(3) Performing a c]uster analysis of high priority items for each
group.

This procedure provided -for several options in the development of staff
development activities, since the’data were organized and examined in a
variety of ways (see Attachment XIV for an example of data organized by
grade level). An improvement in the PDQ would be to have the teacher
indicate at the end of the questionnaire the high priority items .(say three
or four) on which she/he desires immediate help. There were numerous
instances in which teachers marked ten or more items for which help was

sought "to a great extent.”

Bilingual Classroom Questionnaire

Our field work with the Bi]ingua] Classroom Questionnaire indicates
that a moderate amount of "front end" work needs to accompany the adminis-
tration of the instrument to insure overall quality of the data. Specifically,
teachers need to be encouraged to use generic descriptions of instructional
activities, rather than textbook titles, developer's or publisher's names,
etc. Also, since the 1anguage categories of the students within instruc;
tional groups play -a major role in determ1n1ng the type of program being
implemented, care must be taken to insure that teachers understand the set
of ]anguage category def1n1t1ons used .in the quest1onna1re ‘

To hand]e the data from the BCQ two computer programs were written,
one . for c]ean1ng the data (the BCQERR) and the other for process1ng the
data themse]ves (the BCQTAB) -An overv1ew of the system for cod1ng,
c]ean1ng, scor1ng, and ana]yz1ng the data from the’ BCQ is presented below
(the cod1ng 1nstruct10ns for the BCQ, the deck structures for the BCQERR
and BCQTAB programs, and the BCQERR and BCQTAB programs themse]ves are

presented;1n Attachments;XV,-XVI,‘XVII, and XVIII reSpect1Ve1y)
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[Provide rationale for completing instrument.

-

—

STEP 1; FRONT END WORK

Carefully go over instruCtions with teachers.
Work through some examples. Apswer questions.

'STEP 2: ADMINISTER QUESTIONNAIRE

Have teachers bring-classroom schedules
“|and complete questionnaire in presence of
ladministrator, in case qQUestions arise.

,.f“"_':[““

STEP 3: DATA CLEANNING AND CODING

Check questionnaire over for common errors -and
correct, if possible. -Transfer information to
“coding sheets according 0 procedures specified

in coding booklet. |

STEP 4: KEY PUNCH DATA, RUN ERROR PROGRAM (BCQERR)
If output from error program jndicates the
presence of errors in coded inpyt, read diag-
nostic information and make necessary changes.

STEP 5: RUN MAIN PROGRAM (BCQTAB) ON CORRECTED INPUT

M
Program output includes (1) information pertain-
ing to each type of instruCtional activity
occurring in classroom; (2) individual teacher
summaries for language arts, major content
areas, and minor content areas; and (3) summary
information collapsed across groups of teachers.

STEP 6: DATA ANALYSIS
-
The control cards for the program provide for
various options, selected according to whether
the primary focus or unit of apalysis is the
classroom, school, or district, To determine
program: type, plot values Corresponding to key
distinguishing variables_and compare resulting

pattern:With prototypical Patterns. :
— e —




Thelpurpose of.therBCQTAB‘program is to generate the necessary
vafdésoriptiVe information;to'determine'the‘configurations of existing
bilingual education programs. As noted earlier, the key distinguishing
lﬂéEﬁEEElgﬂEl variables of b111ngua] education programs seem to be:

(1) Percent of 1nstruct10n time of 1anguage arts devoted to Spanish
‘ language arts.

(2) Percent of instruction time of content areas other than language
arts which is taught in Spanish (this should be broken down into
minor and major content areas; see discussion below).

(3) Grade 1evels at wh1ch such instruction is provided.

In order to ana]yse the data from the BCQ in terms of these components,

certa1n aSsumpt1ons and concepts are 1ncorporated into the computer program

developed to process the data. Specifically, since language group autonomy
‘5cann0t be - assumed (1 e., mono]1ngua1 Span1sh speak1ng children, for example, -
;may appear 1n more than one 1nstruct1ona1 act1v1ty, but may or may not be

‘_ the same mono]1ngua1 Span1sh ch11dren) the program ca1cu1ates the total
_yamount of " t1me devoted to each type of 1nstruct1ona1 act1v1ty (some of A

’wh1ch may be concurrent act1v1t1es) The percent of time in wh1ch one or

“more. Ch11dren of a g1ven 1anguage type part1c1pates in an 1nstruct1ona1

- p:act1v1ty (e g . read1ng) 1s then ca]cu]ated for each 1anguage group (th1s ‘

: g1s ca]]ed the "part1c1pat1on percent") For each 1anguage group, the tota]
amount of t1me 1n wh1ch one or more ch11dren of that 1anguage groups ‘

‘_part1C1Pates 1n 1anguage arts act1V1t1es 1s d1v1ded 1nto two parts, the ’

S propCﬂf‘UOn devoted to Span1sh 1anguage arts and the proport1on devoted to

“i7f¥‘Eng11Sh 1anguage arts A s1m11ar procedure is used w1th the maJor and

'm1nor content areas Th1s 1nformat1on 1s then co]]apsed across teachers at f,»f‘

"j, each grade 1eve1 to determ1ne the type of program be1ng 1mp1emented

et Provided that computer faC111t1es are ava11ab1e, a system 11ke the one ‘n‘ﬁ,f:”;g

'.},descr1bed above 15” s



where the resources and staff of those involved in administering bilingual
education programs are typica]]y.quite limited. m

| The first page of the printed output provides the general definitions
énd‘abbreviations ﬁsed in the analysis of the BCQ data (see Attachment

XIX for examples of'printed output). The next section contains informa-
tion on each ‘teacher who completed the BCQ; Specificélly, information per-
taining to eéch'type of insfructionalvactivity occurring in her/his
c]assroom‘and'individual teacher suﬁmaries for the language arts, major
content areas, and minor content éreas. For the kindergarten classroom
represented in Attachment XIX eight distinct types of instructional
activities are provided throughout the day. It should be noted that the
total tjme allotment indicated for an activity type may result from summing
~the amounts of time associated with activities of the same type that take
place concurﬁgﬂt]y, as would probab]y'be the case if the teacher had an
aide or resource teacher in the classroom. Therefore, it is possible for
the sum of the time allotments to exceed the instructional day. For each
-type of instructional activity, the time‘and percent breakdowns are
provided for the primary instfuctor(s) of the activity, the language of
instruction, 1anguage of materials, and language classifications of the
chi]dren'pafticipating. For the example given, "other Spanish language
arts" refers to reading readiness activities, sinée this is a kindergarten
classroom. Following the information on each type of instructional activity
are individual teacher summaries for the language arts, major content areas ,
minor‘content areas, ahd all content areas combined {see pages 3 and 4 of
the example output). The last section of'fhe output contains summary
information collapsed across grbups‘of teachers. In the example provided
| ‘in~Attachment XIX “the groupk(hé18)‘comprises a sample of first grade

bilingual education teachers.at one‘of”0ur’urbanvsites.




::Thefaveragefparticipation percenté,for the language arts and content

areas at'various grade levels fdr LESA chi]dreh participating in the

-bi]ingua] programs of our two urban sites is presented below (the data

- were generated by the BCQTAB program)

Grade '

1 10
2 11

4,5

" Grade

VR SEERE

.‘3 :

18

o o >

Urban Site #1

LANGUAGE ARTS CONTENT AREAS

Spanish
_(%)

34
33
22
16
7.

English Spanish English
(z) ' (%) (%)

66 54 46
67 | 48 52
78 39 60
84 20 80
92 - - 10 89

- Urban Site #2

LANGUAGE 'ARTS - ) N ~ CONTENT AREAS

Spanish
%

| 37

73

N X
{:21?'.7 I

| ﬂﬁAs 1nd1cated earlier, thes

" English SRR Spanish = English i
@ | B N )
‘}62- I - S A
ce3. o s 28T
6 w8

'va]uesnmay be p]otted on. a graph and comparedu :31;,¥

‘art,=music,: and: phy51ca] education The LESA'




 dominant {8S), and the mono]ingua] Spanish (MS). Separate pairs of plots
- for each of these . 1anguage groups can a]so be generated, as_shown in
,Attachment XX R |
}‘ An ove a]] tran51t1ona1 program is c]ear]y 1nd1cated for the two
. s1tes (one of wh1ch was or1g1na11y thought to be a maintenance program)
,but exam1nat1on of the data on 1nd1V1dua1 classrooms revea]s considerable
::var1ab111ty (see scattergrams for. second urban s1te in Attachment XXI).
’For examp]e the 1nstruct1ona1 patterns of some c]assrooms were more con-
'vﬁs1stent with a “ma1ntenance" ph1losophy, whereas the patterns of others
A‘leessent1a11y amounted to ESL programs with no Span1sh 1anguage arts or
{'5‘(content area 1nstruct1on 1n Span1sh, 1n wh1ch case the needs of ‘the LESA
,:(T(i{‘ch11dren were not be1ng met “One shou]d therefore, not re]y so]e]y onv_3

Ai_5the summary 1nformat1on prov1ded by the computer program, but shou]d care-,_gfﬁ -

'fn;fully exam1ne each teacher s 1nd1V1dua] output to obta1n as accurate a

f(p1cture as poss1b1e

LoU Quest1onna1re

‘f7LéVéT§ of'Use (LoU) Interv1ews were conducted at three of the four
(?’:_s1tes in the study A]] of the e]ementary Tevel b111ngua1 educat1on
' *oteachers at S1te Sour and S1te Three were 1nterv1ewed -as.well as a samp]e
of teachers from S1te Two S1nce b111ngua1 education cons1sts of severa]
(quas1=1ndependent-1nnovat1ons (co]]ective]y referred’to as an "innovation
bund]e"), it was necessary to deve]op conf1gurat1on quest1ons and conduct .
inte rv1ews for each 1nnovat1on of 1nterest - For examp]e, in a b111ngua1
| educat1on program that has four d1fferent 1nnovat1ons (e g., Eng11sh as a :
*vSecond Language Span1sh read1ng, Span1sh mathemat1cs, and Cu]ture), one

',must deve]op quest1ons to arr1ve at the part1cu1ar pattern of use assoc1ated

-




with each innovation. An important reason for developing configuration
'questions js to enable the interviewer to obtain the informatjon necessary
to make the “use/nonuse" decision in the branching-question format of the
LoU Interview. Since the same LoU questions are asked for each innovation,
it is necessary to cycle through the same set of questions several times.
. The staff, therefore, streamlined the LoU questions as much as possible
(see Attachment XXII for the LoU Interview booklet developed specifically
for this study). Five members of the staff conducted the LoU Interviews,
which generally took 30 minutes to an hour to complete. Each member was
trained by CBAM project personnel and receiveo certification upon comple-
tion of practice interviews and ratings (the latter was done to establish
interrater re]iabi]ity)..
| A ratfng sheet.developed to help the LoU rater process information
gathered from a tabed LoUiinterview is presented in Attachment XXIII. The
purpose of the rating procedure is twofo]d: (1) to p]ace.the innovation
user at an LoU for eachvof the seven categories, which represent the key
functions in an innovatfon; and (2)'to assign an overall LoU to the innova-
tion'user Conterning‘the former, it is important to measure LoU's for
- each category 1ndependent]y, because peop]e who exh1b1t d1fferent "prof1]es '
bacross the categor1es may have been ass1gned the same overa]] LoU In such
‘tases, who]]y d1fferent 1ntervent1ons ‘may be requ1red For. examp]e, an
’._1nd1v1dua1 w1th a h1gh 1eve] of know]edge about an 1nnovat1on would not

"--requ1re the same 1nf0rmat1on as one w1th Leve] 0 know]edge even though

'7fi;the1r overa]] LoU's may be the same

The d1str1but1on of Leve]s of Use across d1fferent 1nnovat1ons for two f;xf b

\’7of our s1tes are presented be]ow (for the urban site on]y ESL ‘and Span1sh L

-~

‘tf{Read1ng LoU's were determ1ned) ‘7
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| ;'hThe data reVea1 that a1most one-half of the teachers at the rura1 s1te were

| t the mechan1ca1 leVe1 of use (Leve] III) W1th reSpect to ESL. Th1s ref]ectsfﬂ f

the real1ty of the s1tuat1on as a new ESL program was be1ng 1mp1emented

"'.”the year the 1nterv1ews were cOnducted For Span1sh read1ng, over. two- - o

”fvath1rds of the teachers were at the Rout1ne Leve] or above, but the s1tuat1on i:;f

| “f;ear11er stagesvof the”1mp1ementat1on of b1]1ngua1 educat1on programs

"was not as. good for Span1sh math and cu]ture. Th1s is’ not espec1a11y

N ,surpr151ng, S1nCe language arts are norma]]y g1ven greater emphas1s in’ the h’"ﬂ‘ y

For

'f”1n thatfthe teachers we



interviewed seemed to be operating at higher levels of use with respect to
ESL as compared to Spanish -reading. It shou]d be noted that in both sites
the students of some of the nonusers of ESL and/or Spanish reading were
taught by a team teacher or resource teacher, so the picture is not quite
as bad as it appears. Also, a substantial number of nonusers (about half)
were past users of the innovation in question.
For large groups of teachers, it is simply impractical to interview
each teacher over several innovations. Two options are available: (1)
interviewing a representative sample of teachers from the school district
(a stratified sample would be best, taking intoaconsideration such variables
as locale, schoo], grade level, etc.); or (2) administering a questionnaire
that taps the same information as the LoU Interview. Since a major part of
the study"is to deve]op a diagnostic-prescriptive process for assessing the
staff development needs of each individual involved in'the‘imp?ementa-
tion of bi1ingua1 education programs, the latter approach seems preferable,
provided that an “LoU Quest1onna1re" with adequate psychometr1c qualities
can be deve]oped. The staff developed two LoU questionnaires, one for
B Spanish Reading‘and'the Other for English as a Second Language (see
.Attachment XXIV The quest1onna1res are based on concepts from the
. vLeve]s of Use chart but 1nvo]ve a different approach and format than that
.{‘used in the LoU Interv1ew A procedure for va]1dat1ng these 1nstruments
&was deve]oped in coOperat1on w1th the CBAM prOJect staff The 1nstruments
‘: were p1lot tested on a samp]e of e1ght teachers who were adm1n1stered both
. the LoU Interv1ew and the LoU Quest1onna1re (the LoU Interv1ews were adm1n— h
?p1stered f1rst about two weeks before the quest1onna1res) The data are |

”presented be]ow 7d"







‘An examination of the pilot test data reveals that the correspondence
between the questionnairéskand interviews is rather poor. Much of the
difficulty probably stems from a general characteristic of self report data,
which is the‘tendency to make oneself appear.in the best possible light. A
total‘of 17 Level VI's were iﬁdicated in the items of the questionnaires
cofrespohding to the various categories of the LoU chart, whereas only two
were obtained in the actual interviews. In view of these discouraging»

findings the staff has decided to abandon the effort to develop an Lol

questionnaire.




IV. SUMMARY AND CONCLUSIONS

The study exp]ored one approach to des1gn1ng diagnostic/prescriptive
}:ﬁstaff deve]opment programs for b111ngua] education. In this approach
- bilingual education is viewed as an innovation in the.process of change,
ahd staff development is seen as an integral component of that innovation.
Our work with the Concerns-Based Adoption Model (CEAM) indicates that,
with certain modificatiohs‘andbadditions to its instruments and procedures,
the model can be applied to the unique requirements of bilingual education.
F1gure 1 illustrates the manner in which the staff has conceptua11zed
the. inservice education process. The focus of our effort has been on boxes
two and three--identifying teacher needs and developing an inservice plan
based on these needs. Four pieces of information seem to us to be cruoial
in the deve]opm nt of a successfu] inservice program: |

(1) What concerns do the teachers have about the 1mp1ementat1on
~of bilingual educat1on7 o

(2) What are the needs of the-teacher in terms of know]edge and
skills?

" (3) What are the teachers doing in the classroom, i.e., what are
the instructional components of. the b111ngua1 programs being
implemented? . .

(4)‘ What levels of use have the programs in the process of
1mp1ementat1on reached?

The instruments developed or adapted to obtain the information sought by
each of these four questions are listed below:

(1) Stages of Concern Questionnaire

(2) Professional Development Questionnaire

(3) Bi]inoual Classroom Questionnaire

(4) Levels of Use Interview

37
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Based on the research conducted; the staff concludes that such a system of
instruments aqd7§ro¢edureé can provide the adopt%on agent (the school or
distriﬁt) with‘diagnostic information on which to build prescribtive
interventipns for each user ih the system. It is expected that implementa-
| tion of-intervention strategies that are appropriate and timé]y and meet

the needswof the individual user at a particular stage in the adoption of

" bilingual education programs will result in the reduction of-the time needed
to complete the process of'innovatién adoption and, in certain cases, will

prevent the adoption process from being adopted.
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b tSe’Veh":S_:‘ta'ge_sﬁ of,‘ COncém Abbut The Innovation
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AITACHMENT I

Reproduced from: Hall, Gene E., George, A A., and Rutherford, W. L.
R e Measuring Stages of Concern about the Innovation:
A Manual for Use of the SoC Questionnaire, 1977.

Figure'I,Z;detages of Concern About the Innovation2

-0 | AWARENESS: Little concern about or involvement with the inmovation is
indicated. - '

1 INFORMATIONAL: A general awareness of the innovation and interest in
learning more detail about it is indicated. The person seems to be un-
worried about herself/himself in relation to the innovation. She/he is
interested in substantive aspects of the innovation in a selfless manner
such as general characterlstlcs, effects, and requirements for use.

2 PERSONAL Ind1v1dual is uncertain about the demands of the innovation,
“her/his inadequacy to meet those demands, and her/his role with the
innovation. - This includes analysis of her/his role in relation to the
reward’ structure of the’ organization, decision making, and consideration
of potential conflicts with existing structures or personal commitment.
‘Financial or status implications of the program for self and colleagues
may also be reflected.

3 MANAGEMENT: "Attention is focused on the processes and tasks of using
the innovation and the best use of information and resources. Issues
related to efficiency,- organlzlng, managlng, scheduling, and time
demands are utmost.' v .

'-CONSEQUENCE'W Attentlon -focuses-on- dimpact-of -the-. innovation-on. studentsm;mﬁwg
“in her/his immediate sphere of influence. The focus is on relevance of

the innovation for students, evaluation -of student outcomes, 1nclud1ng
performance - and competencles, and changes needed to increase student
outcomes. : :

3
f
[L:N
i
1

5 COLLABORATION The focus is on coordlnatlon and. cooperatlon w1th othnrs
‘regard1ng use of the 1nnovat10n.;; : : :

6 ;REFUCUSING The focus is. on exploratlon of more unlversal beneflts from .. -
. -the" 1nnovatlon, 1nclud1ng the poss1b111ty of major changes or replace--
ment with a-more powerful alternatlve. ‘Individual has def1n1te ideas *

_about alternatlves to the proposed or. ex1st1ng form of the 1nnovatlon. L

SR 2Orlglnal concept from Hall G E., Wallace, R. C., Jr., & Dossett W A'chE
A deveZopmentaZ conceptualzzatwn of the adoption process within eduoatwnal
- institutions.. ‘Austin: : Research and Development Center for Teacher Educatlon,_i;:
~ The Un1vers1ty of’ Texas, 1973.v:“r : ; : e
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Concerns' Questionnaire

h blllngua
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Tom tvpl cal esponées of school“and collége teachers who ranged

rier erefore, a ggoé;part of the items may appear to
11tt1e ralpvance or,1rrelevant to you at this time. For the completely
ns. :"0" on. the.scale. Other 1tems will represent

PRI ,“-'ﬂ,’ o

:ﬂpotentlal 1nvblvement with: b111ngua1 educatlon.;
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our:f own. erceptzons

R s 3 h A
“;g)o:‘ S0

ﬁﬁ’\«ﬁk&@ 'Lg‘:;jgx‘ “4’*‘

Aruitoxt provided by Eic:



Yery true of me now

Somewhat _rue of me ;ow-‘ o

"'p ‘1234567

Alagy

I am concetned'_ about my nab111t to manage all‘that’

4.

Aruitoxt provided by Eic:
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“Very true of me now -
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(check ‘one or more) -

urrently teach: .

Other, specify =

gual Endorsement or'Speclal'A331gnmentjPer

:State Certzfle Teacher 1th Nb Biiln

Aruitoxt provided by Eic:



e ATTACHMENT IIT S
o v The Lol thart S




o SCALE POINT.-;
DEr!NI"lONS ".,'OF THE

KNOWLEDGE

hlch tho uur knom lbout chlr-

. of “tha ‘ Innovation, - how to'

FIGURE | —LoU CHART
CATEGORIES

ACQUIRING INFORMATION

SHARING

] ) the | tion with othorl.

SoIIcIu lnlommlon sbout ho
_tlon’ In "s- varisty - of - ways, lncludlno

* ponding- “with nooureo lglncln.
v{:iwlng ptlntod munm. and maklug
visite.” " .

. Shares. plang,.
. comas; and prablama relstad {0 use of -

Idsss, resourcas, out-

tho lnnovollon. s

Knows. fiothing’ aboutthis or ' similar in- -

‘novations. or-has™only vaery limited - gen<

eral knowledqo of. oltona ‘to devolop in- -

n the area. ;

B Takas I-ttlo or.no octIOn to solicit infore
.mation_beyond reviewing- oosc"ptnvo ine

Is not communicating with otheu about
.the. innovation beyond possnbly acknow- .

“formation “about :this~or

sonal attention.

tions when it hsppens to cama' t0 'par-?

dging that the i tion oxists. o

. Takos_nctlon 6 Ionrn mors detailed information about the innovation,

mmnndsuponmrwusorsystm.

) Know general
-innovation - such ‘as .origin, ‘ch ige ..
tlcs .and - i

OH!ENTATION Stato n wmch :ho user h&l
neomly ‘acquired or 1s acquiring. lnlormation.
... about the nnovation ‘and/or has recently oxe
" plored of is explaring its vaiue orientation and

nnformatlon about tho

Seeks descnptlvo matousl about tha in- N
Sseks opinions - and know. -

lamentation .1

:ledge of othau ‘through duscusslons,
vlslts, or workshops

‘terms and/or oxchangos descriptive In-

) lts uso.

Discusses ‘the tion -in

formation, materials, or ideas -about the
innevation and possublo implicatlons of |

DECISION! POINT 8"

:Makes a declsion.'to' use tha Innovation by establlshln'g a'tims 10 begin. -

LEVEL n
" PREPARATION: Stato in whlch tho usor

tion

Knows logi ical
" is prepanng for fust use of tho innova-'

sary: resources and tlminq for initial use
.of - the innovation. and. datails ol initial’

‘oxpenoncon for chonts

15 necese .

Seaks informatlon and resources spe-
_.cifically related to preparation for use .
of the mnovatuon in. own settlng.

‘Discusses | resou:ces naoded for initnal

usae of the innovation. Joing others:in .-~

. pro-usa mlnmq. and tn p_\anning fot

ate., n.-
proparation for first use.

. DECISION POINT C .

Changes, if any. and use srs dominated by user needs.

LEVEL

- with: little: time for. reflection.. ‘Changes

“in’ use .are -made: more to_meat user:

~ naeds than -cliant: needs. . The "usar is

prlmanly engaged .in_a_stepwise_attempt,

“"to master the tasks required to use tho
. innovation, -often resulting in dls]olnted
‘and. superficial use. -

MECHANICAL 'uss State in ‘which the
' “user focuses most eifort on tne shoit-
" term, 'day-to-day use of the innovation -

Knows gn a day-to-day - basis the re.:
- quiements for using the .mnnovation. Is

more knowledgeabie on. short-term acs

tivities ‘and affects  than long-range ac-.
tivitles and emcts of uso ot the inno-

vation.

tion about

Solicnts t: Infor ‘
such “ things as |og@istics. .scheduling .
techniques. and. ideas ' for reducing

amount of tlmo and work requlred of
‘user,

Discusses manlgamnnt and . loolsucal
1ssues ralated to use of the innovation, -
Resources 3nd matenais are shared for -

- purposes of reducing managesment, {low

and logisticat problems ralatad to uso
of tho innovation.

A P e ks e T T e 1] A 1 WA

DECISION POINT D-1

LEVEL WA -
ROUTINE: Use of -the
.- gtabilized.: .Few if any changes are be.

. ing made in ongoing use. 'Littie prepa-’

-‘ration .or thought -is being given to:ime
provung nnnovation use . or its conse-

innovation is

A routine pattern of use js established.

‘Knows - both - short” dnd fong-term rée

quirements for use and how to use the
. with oﬂort or

strass. -

Makes no spoc:al o"orts to seek lntor-
mation as a part of Ongolng use of the
lnnovatlon

. Describes cutrant usa of the innovation

with little or no rafarence to . ways of
changlng usa

. Guences.” . ; A ) ) )
'DECISION. POINT D-2 Chanoas use of the innovation based on formal or informal evalustlon in Otder to increase client outcomes.
LLEVEL IV B e : : B . ; ”,
Solicits - intormatlon and. matensls that Dlscusses own mothods of modlfv'no

"REFINEMENT:. Slate in which the user
.vanes .the 'use of. tha innovation to in-
_Craase 'the impact on clients within Im-
. mediate sphere of influence, Variations
-are based on knowlodge of both short-
' ’and jong-term conscquences for clients.

'Knows cognitive and aﬂectsve eﬂacts of

the mnnovation on clients and ways for
increasing impact on clients. .

. focus spacilically on changing use of
_ the Innovation to omﬂ cliont outcomes,

use of the innovatloa to chanoo cllont
outcomes. )

DECISION POINT E

.‘lmsonmom State in which.the user
18 -combining  own efforts to use the in.

‘novation with rolatod act:v:tias of eol-:

0 ve impact
“on clisnts within lholr common spham
. of influence. - - ; O

Initiates changes-in use of innovation based on input of and in coordination with what colleagues. aro doing..

Knows how to coordinate own use of the
innovation with’ colleagues to provide &
,conoctavo impact ‘on cl:onts ’ ’

ln use of the Innovation

Solicits information “and opinfons for
- the.purpose of cotlaborating with othau

Ducussos o!lons to increaso cllont imo o
pact through collaboration with. othera .
on porsonal use ol tho lnnovallon : :

.. DECISION_ POINT F:

Baolns axploﬂno nllamntlvas to or. major ‘modilications of tha innovation prosontty in use, -

- LEVEL VI
" RENEWAL: Stale n which’ tho ‘user: ro-

ZKnows of altomativas that oould bo’uscd N
‘to change or repiace the present.inno- -
vation that. would imorove the quahty of.

s use. .

hncva nncmasod nmpact on ciients, ox-
Tnew:. p ts in .the fisld,
and: exploros new ‘goals’ for. seif lnd tho

C “of.

Seoks inlovmation und matonals about

- oth as s to the
prosent innovation of for making malor

ldnptntlons ln the. lnnw:tion. .

. major alternatives or replacements lor

Focusus d.scussions on identnﬂcotion of

thl current Innovation. -

ERI!

Aruitoxt provided by Eic:




ASSESSING

.- Examinss the potantisi or actua! use of.
: the innovation . or some . aspect of ii.
.. This can be a mental assessment or
. ¢an involve sctusl collection and anal-
. yels of dsia. .

FIGURE 1— LoU CHART

CATEGORIES

PLANNING

Designs snd oullines short- and/or
fong-rangs steps to be teken -during

process ol [nnovetion adopiion, la,, -

aligns resources, aechedulea activities,
meaets with others lo organize and/or
coordinate use of the Innovstion,

STATUS REPORTING

Dascribea personsi stsnd at the prss-
ant time iIn reistion lo uss of tha in-
novstion.

PERFORMING

Catrias out the actions snd sctivitios
lll’lllllld in opsrstionalizing the innove-
tion.

‘Schedules -no -time and specifies no -

.’ Yakes no action’to analyze the i -
- tion, its characteristics, possible use, or
. consequances of use.

staps for the study or use of the inno-
vation, .

Reports little or no personal involve-
ment with the innovation,

Takes no discernible -action toward
learning about- or using the innovation,
The innovation and/or its accouterments
are not present or in use. )

v

Analyzes and compares matarials, con-

Plans to gather necessary Information

tent, requirements for use, e
. reports, potential outcomes, strengths
.. and weaknesses for purpose of making
% & decision about use of the innovation.

and r es as d to make a
decision for or against use of the inno-
vation. B

Reports presently orienting self to what
the Innovation is and is not.

Explores the innovation and require-
ments for its use by talking lo olhers

about it. review:ng descriptive informa-:

tion and sample materials, attending
orientation’ sessions, and observing
others using it.

. Analyzes - detailed requirements and
- available resourcea for Initial use of the
.. Innovation, :

identifies steps and pvocedurds entailed .

in obtaining resources and organizing
activities and events for initlal use of
the ‘Inncvation..

Reports preparing self for initial use of
the innovation.

Studies reference materiais in depth,

organizes resources and logistics,
scheduigs and receives skill tralning in
praparation for inttial use,

"Examincs . own -use of the innovation
"> management, . lime,
, and - Q of.
. clients, : .

- with .- respect -to problems of -logisties. ..
_schadul_es. re- .

"Plans for organizing -and managing re-
" soufces, activities, - and -events related

primaniy to .immaediste ongoing use of
the i tion.” Pl d-for changes
sddress managerial or logistical Issues
with 2 short-term perspective. '

Mar Innovation with varying de-

Reports - that logisti time, manag
msnt, resource organization, . eic,, are
the focus of most personal aliorts to
use the innovation, .

grees of efliciency Often lacks antic.pa-

tion of immediate consequences, The. '

flow of actions in the user and ctients

“is often disjointed, uneven and uncer--
taln. When changes are made, they are
primarily in response to legistical vavnd .

organizational problems. Lo

"’ Assessas use of the innovation in giobal tarms
. without reforenca to making changas. Specific
* evaluabon sctivibes are kmuted 10 those that
are. aomsnstratively required - with little at-
“tention paid to hndings for the purpose ol

Plans ntermediate and long-range “ac-

tions with little projected . variation in.
how. the innovation. will -be used. Plan- .

ning focuses on routine -use of

re-
sources, . personnef, etc.. S

Reports that penonil use of the inno-
vation is going along satisfactorlly with

few it any problems.

Uses the innovation smoothiy with mine

~imal managament problems; over- lime;’ .

there is little variation in pattern of use, .

to improve cliant outcomas. . -

. Agsesses use of the innovation for-the -
purpose “of . changing current practices
-+ needed . steps, rasources, and events
" . designed to enhance client outcomaes.

Develops intermediate - and long-range

pians that: -anticipate : possible and

T

"Reports varying use of the innovation in
.order to change cllent outcomes,

Explores and experiments with alterna-
tive combinations of the innovation with
‘axisting practices to maximize client

. involvement and to ‘optimize client out-

comes.

-."Appraises collaborative ‘use of the in- -
i novetion’ in “terms ' of client outcomes
and: gths - and L of the

integrated . offort,” " - : B

Plans specific actions to coordinate own
.use of the - innovation with others to

{achieve -increased Impact on cilents.

B

" Reponts spending time and energy col- .

iaborating with others abou? integrating
own use-of the innovation. R

Collaborates with others i use of the
innovation as a means for. expanding ' -
impact: on cilents,. . :°
. Changes In use are made In coordina-
tion - with others. Co e

the innovation’s

-of. major modifi 0
innovation.

- ’Analyz-o‘s‘ ldﬁhugoi and disadvantages
¢ ¢ alternati
to the present :

Plans activities that invoive pursult of
-~ glternatives to anhance or replace the

innovation, * -

Reports considering major modifications
of or alternatives 10 present use of the
innovation.

Explores other if that could be
used In combination with or in place

- of the present innovation in an sttempt
to develop more 'effective means of . .

achieving client outcomes. -

Q

ERIC

Aruitoxt provided by Eic:




Lo

| ATTACHMENT IV

Overview of 3ranching Format of the LoU Interview -




| Heve youdcidnd o

/" |t bagause?

e t and vt 0 ot

Ane you uhg

| th kaovation?

What kinds of changes|
09 you maklog In
Your use of the .

‘TIAYHVAV AdED 1s3g

Invowation?

Are you currently
looking for Informa-
lion about the
innovation?

IVA

Are you coovdinatiog
your use of the- .

N vsors, Including ot
“other not In your

orlginal growpot |
|uen?

AI LNIWHOVILY

Lol Iv8,VI

s‘_,

™| oo you psing o |

-
major modiications

wiplhe | N

wonlls? |




~ ATTACHMENT V'

* LoU Interview Questions




S ey

0-T1/111-VI

‘LoU Interview

Are you currently using

NO

Have you ever used in in the past? If so, when? Why did you stop?
(if yes, go to *, then return) o

| When you assess L
A'strengths and wedknesses?

0/1-11 Have you made a decision to use in the future?
I/11 If so, when will you begin use?
Knowledge Can you describe for me as you see it?
Acquiring Are you currently looking for any information abocut
Information what kirnds? For what purposes?
’Knowledge What do you see as the strenuths and weaknesses of
‘ . in your s1tuation?
" Agsessing: At this po1nt in time, what k1nds of questions are you
‘ ‘ ask1ng about ’ ‘ ? Give examp]es if necessary.
Sharing Do vou ever talk with others and share 1nformat1on about
o o Hhat do you share?
‘Planning = ‘Wha+ are you p]ann1ng with respect to ? Can
S you:tell me about any preparation or plans you have
N 'bee1 mak1ng for the use of _ »
‘Fina15ﬂ5 Can you summar1ze for me where you see vourse1f riaht
Question: now 1n re]at1on to the use of : :
~ (Optional) L 4 . Do
” i;tgigAsrlusERs* |
Can you. descr1be for me how you organized your use of 5»: B s what -

B ,prob]ems you found Whut 1ts effects appeared to be on students?

'(Return to other nonuse ques*ions ) t}'

s

e E

at bhiS peint in t1me, what do ynu see as the_;jf.'\




- Open-ended

v'l'Asseseing/

: Know}edge

- Acquiring
- Information

t»‘FLoU\V;[
‘Sharing

AsseSsing

II1I/IVA/IVB

Planning/
Status
Reporting

IT1-V/VI

2w~

or replace

How do you work
<~ How frequently?
What do you see
Are you looking for any part1cu1ar kind of information in relation to

Please describe for me how-you-use : . (Ask
s"fficient“qUestions to oet‘configurations )

What do. you see as the strengths and weaknesses of
o in.your situation? (Have you made any

'attempt to'do anything about weaknesses? Prohe those
, they ment1oned spec1f1ca11y )

‘ Are you current]y looking for any information about

B ; 2 What kind? For what purposes?

‘Do you work with others in your use of ? Have
- you made any changes in your use of

based on
th1s coordination? (if yes, go to *

' Do you ever talk- with others about " ? What
do you te]] them’ : : .

(Have you considered any a1ternat1ves or d1fferent viays
of doing things with the program?) Are you doing any.

---evaluating,-either-formally-or-informally, that-would~ -~
.~ affect your use of L
- feedback from students that would affect the way you're

? Have you received any

using- g ? -What have you done with the informa-
tion that you get?

Have you made any changes recently in how you use
What? = Why? ' How recently? Are you considering making

~any changes?

“Are you 1ook1ng ahead to later this year, what p]ans do

you have in re1at1on to your use of

Are youvconsidering or planning to make major modifications
at this time?

*LoU V Probes
together? What things do you share with each other?

as the effects of‘this collaboration?

~this collaboration?

5. Do you talk with others’ about your co]]aborat1on; If so, what do you
share with them? .

6. Have you done any forma] or 1nforma1 eva]uat1on of how your co]]aborat1on
is working?

7. What plans do you have. for this effort in the future?
If yes, go to III- V/VI, .f no, go to. Shar1ng




ATTACHMENT VI -

—

Deﬁmtmns of Fourteen Program Structures/Curri cu]um Patterns
for Program Structures 5 - 14 -
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" ATTACHMENT VII

Bilingual Classroom Questionnaire




BILINGUAL CLASSROOM QUESTIONNAIRE

Southwest. Educational Development Laboratory
D1v1s1on of Bilingual and International Educat1on
- - 211 East Seventh Street
Austin, Texas 78701

The responses from th1s quest1onna1re will be used to
design.inservice education for teachers, and w111 not
be used to evaluate teacher knowledge sk1115 or .

. attitudes. : :

o iJan’uéry 1'979'_




‘eacher  Name

chooll

radepLevel(s)‘

ate Completed
|  INSTRUCTIONS

he Bilingual Classroom Questionnaire will be used to describe instructional
ractices ‘in b111ngual classrooms. The Questionnaire is part of a project designed
1) to prov1de educators with procedures for describing the type of bilingual €édu-
ation in their schools and (2) to identify staff development needs for applying
111ngual educatlon successfully.

he Questlonnalre w1ll take about 30 m1nutes to complete. Information is requested
n six columns. The example prov1ded below shows how to complete columns one
nrough three. The discussion which follows describes procedures for complet1ng
alumns one through three and adds 1nformatlon on columns four through six.

b g Column l Current Dally Schedule, please list in time sequence the dally activi-
ies of the students in your classroom.  If more than one activity occurs during a
Lven time period, list each of the concurrent activities separately. For example,
lppose ‘that from. 8:00 to 8: 30 ‘one’ group of ‘students receives Spanish reading in-_
Pructlon while another group rece1ves Engllsh oral language development Each
.t1v1ty would be llsted separately, as. shown 1n the example ~ :

I "1‘“"’ N R o 2 . 3 . |
IRRENT DAILY SCHEDULE .1 .- ANTICIPATED DURATION . ' LANGUAGE CATEGORIES .
. JContin- | - Noncontinuous - . ‘[ (of Students within

‘or. your homeroom .. fuous (All](Please indicate-e.g.,l day] instructional
students) L - |Year - each week;every other week, 2] ' Groups)
JURS: - - ACTIVITY Long)  ° lweeks out of every 4,etc.) B |BE |BS |ME |MS |LL
:00-8:30‘:SpanishVReading v R : S y’ .
77 I English Oral o -

Language : : .
3 - -|. Development vV(f' 1. v/ V(
30-9:00 | Science R 2 weeks out of every 4 v Ve
30-9:00 | Social Studies |2 weeks out of every 4 1 1/
00-9:30 | P.E. - . |4 days each week : VAP 44
00~9'301 Art - i § 1 day each week ‘ o g/ g v//

Column 2 Ant1c1pated Duratlon, 1nd1cate whether the scheduled activity occurs
roughout the year () or on a more limited basis (e.g., one day each week, two weeks
t of every four, etc.). If different activities are scheduled dur1ng the same period
t on a rotating bas1s, please list ‘all the activities as shown in the ‘example above

8., from 8:30-900 Science is taught for two weeks w1th Social Stud1es be1ng taught
e following two weeks before the cycle repeats itself; from 9:00-9:30 P.E. is taught
r four days each week while Art is taught on the remaining day) ‘

e Language Categorles noted in Column 3 are to be completed for every Act1v1ty noted
Column 1l.» For each Act1v1ty, check the Language Categories of the students partici-
t1ng in-the act1v1ty The Language Category Def1n1t10ns and abbrev1at10ns are llsted
the follow1ng page ‘ . -




Language Category Definitions

Balanced Bilingual (BB) —-- Totally fluent in both English and Spanish.

Partial Bilingual, English Dominant (BE) -- Understands all spoken English and
produces English utterances with native-like fluency and correctness in syntax
(grammar) and vocabulary. Also understands some spoken Spanish and can produce
fairly complete sentences in Spanish but with less than native-like fluency. His/
her sentences in Spanish are somewhat awkward with regularized errors in syntax

and vocabulary.

Partial Bilingual, Spanish Dominant (BS) -~ Understands all spoken Spanish and
produces Spanish utterances with native-like fluency and correctness in syntax
(grammar) and vocabulary. Also understands some spoken English and can produce
fairly complete sentences in English but with less than native-like fluency. His/
her sentences in English are somewhat awkward with regularized errors in syntax

and vocabulary.

Monolingual English (ME) -- Understands all spoken English and speaks English with
ease and complete native-like fluency and correctness. If any Spanish is under-
stood or spoken it is nc more than a few isolated words or expressionms.

Monolingual Spanish (MS) -- Understands all spoken Spanish and speaks Spanish with
ease and complete native-like fluency and correctness. If any English is under-
stood or spoken it is no more than a few isolated words or expressions.

Limited English/Limited Spanish (LL) -- Does not have native competence in either
English or Spanish. It may appear that he/she understands spoken English and
Spanish but the oral production in both languages is labored, characterized by
awkward sentences and systematic errors in syntax (grammar) and vocabulary.

In Column 4, the Primary Instructor of the Instructional Activity should be indicated.
Alternatives are the Teacher, Team Teacher, Resource Teacher, Teacher Aide, and Other.

Select one ( ) of these per Activity noted in Column 1.

In Column 5, please check the Language of Instruction for each Activity listed in
Column 1. Definitions of the four alternatives are listed below. Select a single
category for each Instructional Activity.

Language of Instruction

Primarily Spanish. Instruction is provided exclusively in Spanish or érimarily in
Spanish with only an occasional use of English during the instructional period.

Primarily English. Instruction is provided exclusively in English or primarily in
English with only an occasional use of Spanish during the instructional period.

Alternating Use of Both Languages.-Both languages are used approximately an equal
‘amount of time during the instructional period. As distinguished from code-switching,
alternating use of the two languages is characterized by exclusive use of one language
at a time during an instructional event. ) ‘ '

Code-Switching. This form of language involves introducing into the context of one
-language stretches of speech that exhibit the other language's phonological and
morphological features. ‘ '

In Column ‘6, indicate the Language of Materials for each Instructional Activity. The
alternatives are English, Spanish, Both, or No Material. Select one ( v/) of these
"for every. Activity noted in Column 1. A

126

- 76



BILINGUAL CLASSROOM QUESTIONNAIRE (a)

*KEY: BB = Balanced Bilingual
BE = Partial Bilingual, English Dominant
BS = Partial Bilingual, Spanish Dominant
1 - 2

CURRENT DAILY SCHEDULE ANTICIPATED DURATION
: Continuous | Noncontinuous
(Please indicate.

(Of your homeroom e.g.,1 day each

students)
_ wk., every other
(All Year |wk., 2 wks. out
_HOURS ACTIVITY Long) . of every 4, etc.:

Aruitoxt provided by Eic:



BILINGUAL CLASSROOM QUESTIONNAIRE (b)

MbnolinguailEnglish
Monolingual .Spanish
Limited English/Limited Spanish

3 4
LANGUAGE
CATEGORIES#*
OF STUDENTS PRIMARY INSTRUCTOR OF
WITHIN INSTRUCTIONAL ACTIVITY
INSTRUCTIONAL (Check One)
ACTIVITIES Team Resource [Teacher

BB |BE |BS |ME |MS .|LL |Teacher| Teacher| Teacher | Aide [Other]

ERI

Aruitoxt provided by Eic:



BILINGUAL CLASSROOM QUESTIONNAIRE (c)

' LANGUAGE OF INSTRUCTION - LANGUAGE OF MATERIALS
| (Chéck' One) IR , ; (Check One)

. R ) ‘ tode , -

{Primarily |Primarily |Alternating| Switch~ |English Spanish {Bothj No C

English | Spanish |Use of Both|ing ' : Material '

Aruitoxt provided by Eic:



: ATTACHMENT VIII

Statements on the Stages of Concern: Quest1onna1re
Arranged Accordmg to Stage




~

Figure III.2. Statements on the Stages of Concern Questlonnalre

Arranged According to Stage .
t : .
m‘fgg : ‘' §tatsment
STAGE O
k) 1 doa't even know vhat the innovetion is.
12 I am not coancernad about this innovation.
a 1 am complstaly occupied with other things.
23 Although I don't know about this innovation, I an concermed about
things in-ths area.
30 A::hh:iu.!unottn:msudtnhamtnqabou::humdon
STAGE 1
[ T have a very limited knowladge about the innovation.
14 T would liks to discuss the possibility of using the innovation.
pL ] I would like to know what resources are lvt.u.lhl.l if we decide to
. adopt this innovation.
PR I would like to know what the usa of the innovation will require in
the irmediace future.
38 ImldLLkntq)mwhovthilL_. ion 1is b than what e have
now. .
STAGE 2
7 T would like to know the effect of reorganization on my professional
status.
13 T would like to know who will zake tha decisions in the new syscem.
17 T would like to know how 2y teaching or administracion i3 supposed o
changs. ’ .
28 I would like to have mora information on time and energy comi.::nnu
required by this innovation.
3 I would u.ketoknovhcvny:oh will change vh.n!muinq.!ul.ann—
vacion. .
} STAGE 3 *
4 I am concerned about not having enough time to o:qm.tzo nyself sach
- ' day.
8 T am concerned about conflict bc:\u.n oy interests a.nd my responsibil-
ities.
16 I an concernad about Ty mmu:y to manage all the lnnovation re-
quires.
28 I am d about time 3 working with non~academic problens
related to this innovation.
34 Coordination of !:uks ‘and people is taking too much o! oy u.u -
STAGE 4
1 I am concerned about studants’ attitudes toward this innovation.
11 T am concernmed about how the innovation affects students.
19 I am concerned about evaluating my impact oan students.
24 T would like to excite my students about their part in this approach.
32 T would like to use feedback Srom students to changs the program.
. STAGE §
H I would like to h.l.p other faculty in their use of the innovition.
10 T would like to develop working ralaticnshipe with both our faculty
. and outside faculty using this innovation.
18 I would likas to familiarize othar departmants or persons with the
progress of this new approach.
27 T would like to coordinace Xy effort with others to maximize the in-
novation's effects.
29 I would like to know what other faculty are doing in this arzea.
+ STAGE 6
2 I now know of some other approachas that might vozk bettar.
-9 T am concernsd about Zevising my use of the innovation.
20 T would like to revise the innovation's instructional approach.
22 I would like to modify our use of the innovatioa based on the cxpozi-
ences of our students..
a1 I

would like to decermine how to tuppl.oum:. enhance, or upucc cthe
. innovation. )

s DESTGOPY AUALAGE

[mc e

Aruitoxt provided by Eic:



ATTACHMENT IX

~ Stages of Concern Raw Score-Percentile Conversion Chart
vFori'Stages of Concern Questionnaire -




Q

ERIC

Aruitoxt provided by Eic:

Piguze III 4 Stages of Concern Raw Score-Percentile COnversn.on Chart
' 7 for Stages of Concern Questzonnaire '
Five Item . . " Parcentiles foxr .
., JawScale Stigs ~Stage Stage Stage Stage Stage  Stage  Total
Scors Total 0 1 2 3 4 5 B Maw Score Percantile
0 10 s 5 2 1 1 1
1 23 12 12 s 1 2 2 1- 42 3
2 29 1s 14 7 1 3 3 a-ss 6.
3 37 19 17 9 2 3 s se- 60 9
4 4 23 21 1 2 4 6 61- 66 V)
_ s 53 27 s 15 3 s 9 s8- 72 15
6 60 30 28 18 3 7 11 13- 74 w
7 66 34 t}1 23 4 9 14 75- 78 P}
s 72 .y 3s 27 s 10 17 79~ 80 24
9 T 40 28 30 s 12 20 81~ 82 27
10 81 4 a Y 7 1 22 84- 86 0
11 s 4s 45 39 8 -16 26 87- 89 13
. 12 86 48 « a3 » 19 30 90- 92 16
13 ) 51 52 & 1 22 3 93- 95 39
4 91 sa ss 52 13 3 38 96- 98 €2
15 93 57 57 . S6 16 28 ] 99-101 15
16 94 80 59 60 19 3 47 102-104 8
17 9s 63 63 65 21 36 $2 105-107 1]
18 36 65 67 69 24 40 §7 . 108-110 54
19 97 69 70 7 7 “ 60 111-112 s7
* 20 98 72 ™ 77 30 48 6s 113-114 60
2 93 75 75 ‘80 33 52 69 115-116 63
22 99 80 79 83 s ss 7 119-122 66
23 99 84 80 8s a 59 77 123~125 69
24 99 T 83 s a3 6 81 126-127 T
25 99 90 8s 90 54 8 84 128-132 A
26 99 91 87 92 59 72 87 133-136 7
27 99 93 89 % 63 76 90 137-141 30
28 49 9s 9 9s 66 80 92 142-144 83
.29 99 % 92 97 n 8e ‘™ 94 145-15C 86
20 99 97 2% ” 76 89 9 151-156 89
1 99 98 95 98 82 91 97- | “i1-161 92
12 99 99 6 98 86 23 98 162-173 9s
33 99 99 9% 99 %0 9s 99 174189 98
M 99 99 97 93 22 " 97 99 191-24S 99
s 99 29 99 " %9 9% 98 99
s BESF Bﬂ?? Bys
» b

83



ATTACHMENT X

Hypbthesized Development of Stages of Concern




ST _ ATTACHMENT X

- Bypothesized Development of ‘Stages of Concern
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ATTACHMENT XI

Distribution of Teachers' Concerns
About Implementing Bilingual Education
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ATTACHMENT XTI

Group Profiles by Amount of Experience
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ATTACHMENT XIIT

Professional Development Questionnaire




- PROFESSIONAL DEVELOPMENT QUESTIONNAIRE

- e o it

Southwest Educational Development Laboratory
D1v151on of Bilingual °nd International Education
211 East Seventh Street -

Austin, Texas 78701

The responses from thlS questlonnalre will be used to

design inservice. educztion for teachers, and will not

i be used - to evaluate. heacher knowledge Skllls, or
;“attltudes. «

LJaﬁuary51979“




NAME ' ' DATE

e et
DISTRICT SCHOOL , GRADE
PROFESSIONAL DEVELOPMENT QUESTIONNAIRE
‘ ' o
Please circle the pumber t@at best g
indicates the ‘extent to whlgh Yyou - g-
‘|desire professional growth in each o P
of the folloWing items. = & 5
|of the 1o’ CT-Ng 1 g ) w
‘ . o ] H o
v : H % ) o
H o > o
1.0 [GENERAL INFORMATION 3 . %)
T WOULD LIKE TO LEARN MORE ABOUT: g B2 7
I ‘ , ’ . g — 3 b
1,1 the phijosophy and theory ~f bilingual education. 1 2 3 4
1.2 the theoretical foundations of second language _
learning and teachingr 1 2 3 4
1.3 functions and patCErné of language use (sucio- .
- linguistics). o 1 2 3 4
1.4 the natyre of language and of the acquisition process. 1 - 2 3 4
1.5 ‘the differences and similarities between the child's
' first and second language(s). : 1 2 3 4
1.6 the indjyidualization of instruction for different . | |
language groups. 1 ? 3 4
" 1.7 the implementation of inquiry/discovery strategies for
learning, } 1 2 3 4
1.8 the setting up of learning centers. 1 2 3 4
2.0 [PLANNING FOR INSTRUCTION
I WoULD LIKE TQ KNOW MORE ABOUT HOW TO:
2.1 group children according to language classification. 1 2 3 4
2.2 schedule activities for different language groups. 1 2 3 4
2.3 specify learning objectives. v 1. 2 3 4
2.4 sequence learning activities. 1 2 3 4
2.5 select materials for instruction. 1 2 3 4
2.6 develop materials to teach Spanish language arts. 1 2 3 b
2.7 adapt materials to teach Spanish language arts. 1 2 3 &
2.8 develop materials to teach content areas, i.e., science,
math, soc1al studies, in Spanish. , . 1 2 3 4
2.9 adapt materlals to teach content areas -i.e.} scieuce,
. , - : 1 2 3
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"'VPagé Two:

3.0 [INSTRUCTION Of CONTENT AREAS |

I WOULD LIKE TO LEARN MORE ABOUT HOW TO:

3.1
3.2
3.3
3.4

3.5

3.6
3.7
;3.8
3.9
3.10

3.11

teach English as a second language.
teach Spanish as a second language.
teach Spanish as a first langiage.
teach English as a first 347y« 7@,

teach and integrate cultuy- . the curriculum and in
the classroom.

teaéﬁ'science.

teach math. |

teach healt:: and physical education.
teach reading.

teach social studies.

teach fine arts (art, music, etc.).

4.0 |MANAGEMENT

4.1

4.2

4.3
4.4
4.5

4.6

I WOULD .LIKE TO LEARW MORE ABOUT HOW TO:

organize my material and resources.

collaborate with other teachers, teacher assistants,
and .resource personnel to improve student achievement.

attend to individual stedent differences.

‘attend to behavior problems in the classroom.
‘use feedback and positive reinforcement with students.

foster acceptance and appreciation of cultural diversity,

— not desired

| g

1

-1

1

N little extent

[y

w to an average extent

W

»~ to a great extent

P




Page Three

5.0 |LINGUISTIC SKILLS |

I WOULD LIKE TO DEVELOP FURTHER MY SPANISH LANGUAGE
SKILLS IN THE FOLLOWING AREAS:

5.1

5.2

5.3

5.4

5.5

5.6

5.7

the

the

the

the

the

the

the

6.0

I WOULD LIKE TO LEARN MORE-ABOUT:

6.1

6.2

6.3

6.4

6.5

6.6

the

speaking and comprehension of Spanish.

teaching of Spanish language arts.

teaching of social studies in Spanish.

teachiné of science in Spanish.

teaching of math in Spanish.

teaching of health and physical education in Sparish.

teaching of the fine arts in Spanish.

nature and content of the culture of the language

minority group.

the

the

the

the
the

@
history of the group's ancestry.

contributions of the group(s) to history and culture.
contempofary life style(s) of the group.

differences and similarities between cultures and
potential for conflict as well as opportunities

they may create for children.

how

the effects of cultural and sociloeconomic variables

influence the students' general level of development

and

socialization.

7.0 [ASSESSMENT AND EVALUATION |

I WOULD LIKE TO LEARN MORE ABOUT HOW TO:

7.1

7.2

assess student's language dominance.

assess the student's educational needs in the
subject/content area.

— not desired

little extent

=]

N

w to an average extent

(O3]

&> to a great extent

g

37



Page Four

7.3

7.4

7.9
7.10

7.11

diagncse language needs and prescribe instruction.

analyze and interpret miscues in reading and prescribe
instruction.

administer and interpret individusl reading inventories
(IRI) in Spanish.

evaluate student learning progress.

evaluate the appropriateness of materials for bilingual
education.

evaluate the classroom learning enviroanment.

determine when a child is ready to transfer from
reading in one language to reading in another.

determine when a child is ready to receive subject
matter instruction in her/his second language.

assess learning capabilities of children {(e.g.,
aptitude, cognitive development).

8.0 [SCHOOL - GOMMUNITY RELATIONS |

I WOULD LIKE TO LEARN MORE ABOUT HOW TO:

8.1

8.2
8.3

8.4

incorporate community resources into the instructional
programs.

foster community participation in the schooling process.
9
obtain more information on community cultural traits.

involve parents as participants in the instructional
process.

9.0

— not desired

o little extent

w LO an average extent

&~ to a great extent
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Data Organized by Grade Level
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FORT WORTH SCHOOL DISTRICT

Kindergarten Teachers (N=13)
(Rank Ordering of Highest Priority Items)

Rank Average .Item
Order Response Number

1 (3.54) 1.6 the individualization of instruction for different
language groups

2 (3.38) 7.7 evaluate the appropriateness of materials for
bilingual education

3 (3.31) 7.6 evaluate student learning progress

4 (3.31) 7.2 assess the student's educational needs in the
subject/content area

5 (3.31) 2.9 adapt materials to teach content areas, i.e., science,
math, social studies, in Spanish

6 (3.31) 2.6 "develop materials to teach Spanish language arts

7 (3.23) 1.3 functions and patterns of language use (socio-
linguistics)

8 (3.23) 1.5 the differences and similarities between the child's
first and second language(s)

9 (3.23) 2.7 adapt materials to teach Spanish language .arts

10 (3.23) 2.8 develop materials to teach content areas, i.e., science,
math, social studies, in Spanish

11 (3.23) 5.2 the teaching of Spanish language arts

12 (3.23) 7.1 assess student's language dominance

13 (3.23) 7.3 diagnose language needs and prescribe instruction




FORT WORTH SCHOOL DISTRICT
First Grade Teachers (N=12)

(Rank Ordering of Highest Priority Items)

Rank 'Average Item
Order Response Number

1 (3.58) 7.7 evaluate the appropriateness of materials for

: bilingual education
"2 (3.50) 1.6 the individualization of instruction for different
language groups '
3 (3.42) 7.9 determine when a child is ready to transfer from

reading in one language to reading in another

4 (3.36) 3.1 teach English as a second language

5 {3.33) 7.6 evaluate student learning progress

6 (3.27) 3.11 teach fine arts (art, music, etc.)

7 (3.27) 1.8 the setting up of learning centers

8 \3.27) 2.2  schedule activities for different language groups

9 (3.25) 7.4 analyze and interpret miscues in reading and
prescribe instruction

10 (3.18) 3.5 teach and integrate culture in the curriculum and
in the classroom

11 (3.17) 7.3 diagnose language needs and prescribe instruction

12 (3.17) 1.5 the differences and similarities between the child's
first and second language(s)

93
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FORT WORTH SCHOOL DISTRICT
Second Grade Teachers (N=14)

(Rank Ordering of Highest Priority Items)

Rank Average .Item
Order ResponSe  Number

1 (3.50) 7.9 determine when a child is ready to transfer from
reading in one language to reading in another

2 (3.43) 7.10 determine when a child is ready to receive subject
matter instruction in her/his second language

3 (3.36) 1.6 the individualization of instruction for different
language groups

4 (3.31) 4.3  attend to individual student differences

5 (3.21) 8.4 involve parents as participants in the instructional
process

6 (3.15) 1.7 the implementation of inquiry/discovery strategies
for learning _

7 (3.14) 2.6 develop materials to teach Spanish language arts

8 (3.14) 2.7 adapt materials to teach Spanish language arts

9 (3.14) 3.9 teach reading :

10 (3.14) 1.8 the setting up of learning centers

11 (3.07) 2.2 schedule activities for different language groups

12 (3.07) 7.11 assess learning capabilities of children (e.g.,
aptitude, cognitive development)

13 (2.93) 7.4 analyze and interpret miscues in reading and prescribe
instruction .

14 (2.93) 2.8 develop materials to teach content areas, i.e., science,
math, social studies, in Spanish

15 (2.86) 2.9 adapt materials to teach content areas, i.e., science,
math, social studies, in Spanish

16 (2.86) 3.5 teach and integrate culture in the curriculum and in
the classroom

17 (2.86) 5.2 the teaching of Spanish language arts

.
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FORT WORTH SCHOOL DISTRICT
Grades 3-5 Teachers (N=24)
(Rank Ordering of Highest Priority Items)

Rank Average Item
Order  Response Number

1 (3.29) 2.2 schedule activities for different language groups

2 (3.25) 1.6 the individualization of instruction for different
language groups

3 (3.13) 2.9 adapt materials to teach content areas, i.e., science,
math, social studies, in Spanish

4 (3.09) 2.8 develop materials to teach content areas, i.e., science,
math, social studies, in Spanish

5 (3.09) 7.2 assess the student's educational needs in the
subject/content area

6 (3.05) 3.1 teach English as a second langiage

7 (3.04) 1.2 the theoretical foundations of second language

: learning and teaching _ _

8 (3.04) 2.1 group children according to language classification

9 (3.00) 1.8 the setting up of learning centers

10 (3.00) 3.9 teach reading

11 (3.00) 4.6 foster acceptance and appreciation of cultural diversity

12 (2.96) 7.3 diagnose language needs and prescribe instruction

13 (2.96) 7.9 determine when a child is ready to transfer from reading
in one language to reading in.another

14 (2.96) 7.10 determine when a child is ready to receive subject
matter instruction in her/his second lan uage

15 (2.92) 2.6 develop materials to teach Spanish language arts

16 (2.91) 2.7 adapt materials to teach Spanish language arts

17 (2.90) 3.5 teach and integrate culture in the curriculum and

in the classroom
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FORT WORTH SCHOOL DISTRICT
Teachers with no experience (N=18)
(Rank Ordering of Highest Priority Items)

Rank Average Item
Order Response Number

.6 the individualization of instruction for different

language groups °

evaluate student learning progress

foster acceptance and appreciation of cultural

diversity

the nature of Tlanguage and of the acquisition process

the differences and similarities between the child's

first and second language(s) -

the implementation of 1nqu1ry/d1scovery strategies

for learning

4 involve parents as part1c1pants in the instructional
process

2 foster community participation in the schooling

process

attend to behavior problems in the classroom

use feedback and positive reinforcement with students

adapt materials to teach content areas, i.e., science,

math, social studies, in Spanish

schedule activities for different Tlanguage groups

develop materials to teach content areas, i.e.,

science, math, social studies, in Spanish

teach English as a second Tanguage

collaborate with other teachers, teacher assistants,

and resource personnel to improve student achievement

attend to individual student differences

teach reading

the differences and similarities between cultures and

the potential for conflict as well as opportunities

they may create for children

assess the student's educational needs in the

subject/content areas

evaluate the classroom learning environment
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FORT WORTH SCHOOL DISTRICT
Teachers with 1 year experience (N=12)
(Rank Ordering of Highest Priority Items)

Rank Average Item
Order Resnonse  Number

schedule activities for different language groups

1 (3.50) 2.2

2 (3.45) 7.2 assess the student's educational needs in the
subject/content area

3 (3.27) 7.4 analyze and interpret miscues in reading and

, - prescribe irnstruction

4 (3.09) 7.6 evaluate student learning progress

5 (3.09) 4.6 foster acceptance and appreciation of cultural
diversity - - L

6 (3.09) 6.5 the differences and similarities between cultures and

the potential for conflict as well as opportunities
they may create for children

7 (3.09) 6.6 how the effects of cultural and socioeconomic variables
influence the students' general level of development
and socialization

8 (3.09) 4.3 attend to individual student differences

9 (3.08) 1.6 the individualization of instruction for different
language groups

10 (3.08) 2.1 . group children according to language classification

11 (3.03) 2.9 adapt materials to teach content areas, i.e., science,
math, social studies, in Spanish

12 (3.00) 3.5  teach and integrate culture in the curriculum and in
the classroom

13 (3.00) 4.1 organize my material and resources

14 (3.00) 4.4 attend to behavior problems in the classroom

;O




FORT WORTH SCHOOL DISTRICT
Teachers with 2 years experience (N=11)
(Rank Ordering of Highest Priority Items)

Rank Average Item
Order Response  Number

1 (3.64) 1.8 the setting up of Tearning centers

2 (3.55) 2.2 schedule activities for different Tanguage groups

3 (3.55) 2.5 select materials for instruction

4 . (3.55) 4.3 attend to individual student differences

5 (3.55) 7.2 assess the student's educational needs in the
subject/content area

6 (3.45) 5.1 the speaking and comprehension of Spanish

7 (3.45) 6.5 the differences and similarities between cultures and

the potential for conflict as well as opportunities
they may create for children

8 (3.45) 6.6 how the effects of cultural and socioeconomic variables
influence the students' general Tevel of development
and socialization

9 (3.36) 1.6 the individualization of instruction for different
» Tanguage groups

10 (3.36) 3.5 teach and integrate culture in the curriculum and in
the classroom ‘

11 (3.36) 7.4 analyze and interpret miscues in reading and prescribe
instruction

12 (3.36) 7.9 determine when a child is ready to transfer from

. reading in one language to reading in another

13 (3.36) 7.10 determine when a child is ready to receive subject
matter instruction in her/his second language

14 (3.30) 2.1 group children according to Tanguage classification

15 (3.30) 3.9 teach reading N

o 106
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FORT WORTH SCHOOL DISTRICT

Teachers with 3 years experience (N=21)

(Rank Ordering of Highest Priority Items)

Rank Average Ttem
Order .Response Number

p—

1 (3.33) 1.6 the 1nd1v1dua11zat1on of instruction for different
' Tanguage groups
2 (3.24) 7.9 determine when a child is ready to transfer from
: reading in one language to reading in another

3 (3.14) 4.3 attend to individual student differences

4 (3.10) 1.5 the differences and similarities between the child's
first and second language(s)

5 (3.00) 2.2 schedule activities for different Tanguage groups

6 (3.00) 4.6 foster acceptance and appreciation of cultural
diversity

7 (3.00) 7.10 determine when a child is ready to receive subJect
matter instruction in her/his second language

8 (2.95) 8.4 involve parents as participants in the instructional

’ process

9 (2.95) 3.1 teach English as a second Tanguage

10 (2.95) 2.5 select materials for instruction

11 (2.90) 1.1 the philosophy and theory of bilingual education

12 (2.90) 1.3 functions and patterns of Tanguage use (socio-
Tinguistics)

13 (2.89) 1.7 the implementation of inquiry/discovery strategies
for learning

14 (2.86) 1.2 the theoretical foundations of second language
learning and teaching

15 (2.86) 2.7 adapt materials to teach Spanish Tanguage arts

16 (2.85) 7.6 evaluate student Tearning progress

17 (2.81) 2.9 adapt materials to teach content areas, i.e., science,
math, social studies, in Spanish

18 (2.81) 3.5 teach and integrate cu1ture in the curriculum and
in the classroom

19 (2.81) 6.5 - the differences and similarities between cultures and
the potential for conflict as well as opportunities
they may create for children

20 (2.80) 1.4 the nature of language and.of the acquisition process
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FORT WORTH SCHOOL DISTRICT
Teachers with 4 years experience (N=9)
(Rank Ordering of Highest Priority Items)

Rank Average I tem
Order Response  Number

1 (3.75) 3.9 teach reading

2 (3.75) 4.4 attend to behavior problems in the classroom

3 (3.75) 6.6 how the effects of cultural and socioeconomic variables
influence the students' general level of development

- and socialization

4 (3.67) 7.7 evaluate the appropriateness of materials for bilingual
education.

5 (3.67) 8.4 involve parents as participants in the instructional
process

6 (3.50) 4.3 attend to individual student differences

7 (3.44) 1.2 the theoretical foundations of second language

, learning and teaching

8 (3.44) 1.8 the setting up of learning centers

9 (3.44) 7.3 diagnose Tanguage needs and prescribe instruction

10 (3.33) 1.6 the individualization of instruction for different
language groups B

11 (3.33) 7.4 analyze and interpret miscues in reading and prescribe
instruction

i2 (3.33) 7.9 determine when a child is ready to transfer from

reading in one languade to reading in another
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"FORT WORTH SCHOOL DISTRICT

Teachers with 5 or 5+ Years Experience (N=32)
(Rank Ordering of Highest Priority Items)

Rank Average .Item
Order Response Number

1 (3.13) 1.6 the individualization of instruction for different
) language groups

2 (3.00; 4.3 attend to individual student differences

3 (2.91 1.2 the theoretical foundations of second language
learning and teaching

4 (2.84) 7.7 evaluate the classroom learning environment

5 (2.78) 1.5 the differences and similarities between the child's

_ first and second language(s)

6 (2.78) 5.1 the speaking and comprehension of Spanish

7 (2.78) 6.6 how the effects of cultural and socioeconomic variables
influence the students' general Tevel of development
and socialization

8 (2.77) 4.6 foster acceptance and appreciation of cultural diversity

9 (2.77) 1.8 the setting up of learning centers

10 (2.77) 2.5 select materials for instruction

11 (2.75) 7.9 determine when a child is ready to transfer from
reading in one language to reading in another

12 (2.75) 7.10 determine when a child is ready to receive subject
matter instruction in her/his second language

13 - £2.72) 7.6 evaluate student learning progress

14 (2.72) 7.11  assess learning capabilities of children (e.g.,

aptitude, cognitive development)
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FORT WORTH SCHOOL DISTRICT
Overall Group (N=104)
Clusters of Highest Priority Items

Individualization of instruction 1.6, 4.3, 2.2
Appreciation of cultural diversity 4.6, 6.5

Evaluation of student'§ needs and academic progress 7.6, 7.2

Q ) A 102 1
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FORT WORTH SCHOOL DISTRICT
Kindergarten Teachers (N=13)
Clusters of Highest Priority Items

Individualization of Instruction 1.6

Assessment of Materials for Bilingual Education 7.7

Evaluation of Students' Needs a:¢ ‘zademic 7.6, 7.2
Progress

Development and Adaptation of Materials for 2.6 - 2.9

Spanish Content Areas

Understanding, Assessing, Diagnosing, and 1.3, 1.5, 7.1, 7.3
responding to students' language needs

ERIC e




FORT WORTH SCHOOL DISTRICT
First Grade Teachers (N=12)
Clusters of Highest Priority Items

Assessment of materials for bilingual education 7.7
Individualized instruction ' 1.6, 1.8
Reading 7.9, 7.4
Evaluate student academic progress 7.6

Knowledge of language instruction 3.1, 7.3, 1.5
Teach secondary content areas 3.11, 3.5
Organizational/management 2.2

104

e , 112




FORT WORTH SGHOOL DISTRICT
Second Grade Teachers (N=14)
Clusters of Highest Priority Items

Reading 7.9, 3.9
Assessment of linguistic competence in second 7.10

Tanguage
Individualization of instruction | 1.6, 4.3, 1.8
Community Involvement , | 8.4
Inquiry/discovefy strategies 1.7
Development and adaptation of materials ‘ 2.6, 2.7

Q 105 113




FORT WORTH SCHOOL DISTRICT
Grades 3-5 Teachers (N=24)

Clusters of Highest Priority Items

Organizational/Management:
for Instruction

Grouping and Planning

Development and Adaptation of Materials for

Content Areas in Spanish

Individua]iiation of Instruction

Assessment of Students's Educational Needs

Knowledge of Teaching English as a Second

Language

m6114

2.8,

].6,
7.2
3.1,

2.1

2.9

1
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Coding Instructions for Bilingual Classroom Questionnaire




ATTACHMENT XV
Coding Instructions for Bilingual Classroom Questionnaire

Columns
0-4 TEACHER CODE - last four digits of SS#.
5 GRADE CURRENTLY TEACHING

0-K 6-6th
1-1st 7-7th
2-2nd 8-8th
3-3rd 9~ Resource Teacher, or combined grades
4-4th
5-5th
6 AMOUNT OF EXPERIENCE
0-never -~ 5-5 yrs or more
1-1 yr ’
2-2 yrs
3-3 yrs
4-4 yrs

7-12  (any other information which may be used for sorting purposes )

14-15 NUMBER OF ACTIVITY SEGMENTS, i.e., number of repeated 15 column
blocks starting at column 16 (a right justified integer).

16-17 ACTIVITY CODE

Spanish - 1 - Spanish as a First Language
Language 2 - Spanish as a Second Language
Arts 3 - Spanish Reading
' 4 - Writing/Spelling in Spanish
5 - Other 1
English 6 - English as a First Language
Language 7 - English as a Second Larguage
Arts 8 - Reading in English
9 - Writing/Spelling in English
10 - Other 2 '
Major 11 - Science
Content 12 - Mathematics
Areas 13— Social Studies
14 - Other 3
Minor 15 - Music
Content 16 - Art
Areas 17 - Physical Education
18 - Other 4

108
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Attachment XV, p. 2

Columns
18 CATEGORY CODE

Spanish Language Arts
English Language Arts
- Major Content Areas
Minor Content Areas

W N =
]

19-21 TIME ALLOTMENTS - right justified integer in min./day; for noncontinuous
activities, determine average daily time allotment in min./day.

21-27 LANGUAGE CATEGORIES

22 - BB "o NO
23 - BE " YES
24 - BS
25 - ME
26 - MS
27 - LL

28 INSTRUCTOR

Teacher

Team Teacher
Resource Teacher
Teacher Aide
Other

(3, RN RN N
)

29 LANGUAGE OF INSTRUCTION

Primary English
Primary Spanish
Alternating use of both
Code Switching

WM
] ]

30 LANGUAGE OF MATERIALS

English .
Spanish '
Both

-No Materials

£ 0 N =
[

(REPEAT COLUMNS 16-30 as many times as necessary to record each activity
listed on Bilingual Classroom Questionnaire; continue on additional cards
if necessary, skipping first 15 columns. The number of repeated blocks
is the number of "“activity segments" entered in columns 14-15.)
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ATTACHMENT XVI

BCQERR and BCQTAB Programs Deck Structures
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ATTACHMENT XVI

Deck Structure for BCQTAB:

(1) printing request card:
Col. 1: printing of individual (summed) activities occur if a zero

appears..and is suppressed if any other integer appears;
Col. 2: printing of activities summed over a classroom (individual
teacher summaries) occurs if a zero appears and is suppressed
if any other integer appears
(2) title card: echo printed at the top of the general definition page
(3) data cards: any number of cards occurring in blocks by teacher number

' and organized within a block by serial position of activity
(4) end card: last card consisting of a '99' appearing in cols. 14-15

Deck Structure for BCQERR:

(1) title card: echo printed as the first output line
(2) data cards: as specified above '
(3) end card: as specified above

Usage procedure:
(1) get printout of data cards and check the following

a) order by blocks of teachers

b) order within blocks by serial position of activity number,

c) number of activities corresponds to number specified on

first card for each teacher
2) run deck on BCQERR correcting any errors indicated
(3) run deck on BCQTAB after placing printing request card on top

g
(
(
(
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ATTACHMENT XVIT

BCQERR Program




SUBROUTINE ADDRY ([SUMRYy I[ACTRY, NOD[M)
DIMENSION ISUMRY (1), [ACTRY (L)
0 1 1=, NODIM
| |SUMRY(L) = ISUMRY(L) + TACTRY{I!
RETURN
END

150 M
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SUBROUTINE TNZERO (IRY, NODIN)

DIMENSION 1RY (1)

DO | 1=/, NOOIN
| TRY(H) =0

RE TURN

ENO
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SEDL/February 1979

LoU INTERVIEW

INTRODUCTION

1. CHIT-CHAT - WEATHER, ETC.

2. WHY AND WHAT THE STUDY IS ALL ABOUT.

3. TRYING TO FIND OUT ABOUT YOUR USE OF BILINGUAL
EDUCATION.

4. PURPOSE IS TO DESIGN A STAFF DEVELOPMENT PROGRAM.

5. I'D LIKE TO THANK YOU FOR GIVING ME THE OPPORTUNITY
TO ASK YOU SOME QUESTIONS ABOUT YOUR TEACHING.

6. RE: SCMETHING ABOUT THE RECORDER.

7. TFOCUS INTERVIEW - SET OF QUESTIONS.



LoU INTERVIEW

NONUSER

HAVE YOU EVER TAUGHT IN THE.PAST? IF SO, WHEN?
WHY DID YOU STOP? ' '

IF YES:

CAN YOU DESCRIBE FOR ME HOW YOU ORGANIZED YOUR USE OF

WHAT PROBLEMS YOU FOUND?
WHAT EFFECTS IT APPEARED TO HAVE ON STUDENTS?

WHEN YOU ASSESS AT THIS POINT IN TIME, WHAT DG YOU
SEE AS THE STRENGTHS AND WEAKNESSES? o

ACQUIRING ARE YOU CURRENTLY LOOKING FOR ANY INFORMATION ABCUT
INFORMATION: ’

WHAT KINDS?
FOR WHAT PURPOSES? v

0/1-11 HAVE YOU MADE A DECISION TO USE* IN THE
FUTURE?
I/11 IF SO, WHEN WILL YOU BEGIN USE?*
R12
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LoU INTERVIEW ‘ - SEDL  2/79

CONFIGURATION HUNT

Spaniéh Reading

ARE YOU CURRENTLY TEACHING SPANISH READING?

(If NO - Ask NONUSER questions.)
If YES - Ask the following:

PLEASE DESCRIBE FOR ME THE STRUCTURE OF THE SPANISH READING PROGRAM IN
YOUR CLASSROOM.

If needed, ask the following questions to search out minimum criteria:
1. What materials do you use? Are you using the Spanish version?

Who is it taught to (lanquaqe classification of students)?

XY

3. How much time is spent in Spanish reading each day/week?

4. Is there a period specified in the Daily Schedule?

1. Do you have children in your class of limited English-speaking ability?

2. Do you do anything different in oral English development for these
children that you would not normally do for monolingual English-speaking
children of the same age? If YES - proceed; If NO - go to NONUSER.

3. Do you do this consistently?

4. 1Is this something you do frequently (daily? amount of time?)?

CONTENT 1. Now let's talk about the content areas. Is there any content area (math,

AREAS science, social studies) that you teach the concepts first in Spanish?
If YES - proceed; If NO - go to NONUSER. '
2. Single out the area, or one of the areas ment1oned and ask, "Do you
do this consistently?"
3. Is this something you do frequently (daily? amount of time?)?
Minor Content Proceed as in CONTENT AREAS above.
Areas '
CULTURE 1. Tell me about any kinds of things that you do that might fall in the

area of CULTURE IN THE CLASSROOM.
2. To whom is this taught (language classification of the students)?
3. Do you do this consistently?

4. Is this something you do frequently (daily? amount of time?)?
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LoU INTERVIEW ‘ SEDL 2/79

USER

ASSESSING/ WHAT DO YOU SEE AS THE STRENGTHS AND WEAKNESSES OF YOUR OWN PROGRAM .
KNOWLEDGE OF

HAVE YOU MADE ANY ATTEMPT TO DO ANYTHING ABOUT WEAKNESSES? (PROBE THOSE
THEY MENTIONED SPECIFICALLY.)

ACQUIRING ARE YOU CURRENTLY LOOKING FOR ANY INFORMATION ABOUT
INFORMATION '

WHAT KIND?
FOR WHAT PURPOSES?
toU V : DO YOU WORK WITH OTHER PEOPLE IN YOUR USE OF ?

HAVE YOU MADE ANY CHANGES IN YOUR USE OF ‘ BASED ON
THIS JOINT EFFORT?

. IF YES:

1. HOW DO YOU WORK TOGETHER?

2. HOW OFTEN?

3. WHAT DO YOU SEE AS THE EFFECTS OF THIS COLLABORATION?

4. ARE YOU LOOKING FOR ANY PARTICULAR KIND OF INFORMATION IN RELATION
TO THIS COLLABORATION?

5. DO YOU TALK WITH OTHERS ABOUT YOUR JOINT EFFORT (collaboration)?
IF SO, WHAT DO YOU SHARE WITH THEM?

6. HAVE YOU ASSESSED, EITHER FORMALLY OR INFORMALLY, HOW YOUR
COLLABORATION IS WORKING?

7. WHAT PLANS DO YOU HAVE FOR WORKING TOGETHER IN THE FUTURE?
IF YES, ask next question; if NO, proceed to sharing.

8.  ARE YOU CONSIDERING OR PLANNING TO MAKE MAJOR MODIFICATIONS OR
REPLACE AT THIS TIME?

SHARING DO YOU EVER TALK WITH OTHERS ABOUT ?

ASSESSING (HAVE YOU CONSIDERED ANY ALTERNATIVES OR DIFFERENT WAYS OF DOING
THINGS WITH ?)

ARE YOU DOING ANY EVALUATING? EITHER FORMALLY OR INFORMALLY, THAT
WOULD AFFECT YOUR USE OF ?

HAVE YOU RECEIVED ANY FEEDBACK FROM STUDENTS THAT WOULD AFFECT THE -
WAY YOU'RE TEACHING

WHAT HAVE YOU DONE WITH THE INFORMATION THAT YOU GET?

214
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LoU INTERVIEW

ITI/IVA/IVB

II/IVA/IVB

PLANNING/
STATUS
REPORTING .

ITI-V/VI

SEDL

HAVE YOU MADE ANY CHANGES RECENTLY IN HOW YOU USE

2/79

WHAT?
WHY?
HOW RECENTLY?

ARE YOU CONSIDERING MAKING ANY (OTHER) CHANGES?

IN LOOKING AHEAD TO LATER THIS YEAR,
WHAT PLANS DO YOU HAVE IN RELATION TO YOUR USE OF

ARE YOU CONSIDERING OR PLANNING TO MAKE MAJOR MODIFICATIONS OR
REPLACE AT THIS TIME?
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TI£LT

LEVEL OF USE RATING SUEET

Tape 4 Sites Interviever:
Date: | 1.0, # Rater:
Level Knowledge Acquiring Sharing  Assessing  Planning Status Perforning - Overall Lol
Infornation | Reporting.
Non-Use 0 0 0 0 0 , 0 0 -0
DA
Orlentation I I I I [ I I I
DCP. B .
Preparation 11 - 11 11 11 11 11 I
D.B. C
Mechanical Use Il 11 11 I1I 111 111 111 111
DoP. D"l .
Routine IVA VA IVA IVA IVA IVA IVA VA
DOPI D"'z ‘ '
Refinenent IvB 173 1B I3 1B VB 113 V3
DB E : : :
Integration oy V 4 v v v v v
DOP. F
Renewal Vi VI VI V1 Vi VI Vi VI
User s . |
ot dotng; ND ND XD XD ND ND XD
Yo information
in {aterview: NI NI NI NI NI NI NI
Past User __ _ - Estimated past Lol ____
. The aount of fnformation in the interviey vas: Lnguftictent 3. ; ey adeuae
| ' for rating for rating
. does not fit fits vell
The intervicuee: on the chart >4 b on the chart
a1 . was very difficult vas 10 problen
lzl{j}:?terviewee. to interview 3o : to interview
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QUESTIONNAIRE ON THE
TEACHING OF ENGLISH AS A SECOND LANGUAGE
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-~

NAME ‘ ' B Date

. DISTRICT SCHOOL . GRADE

QUESTIONNA RE ON THE TEACHING OF ENGLISH AS A SECOND LANGUAGE (ESL)

The purpose of this questionnaire is to obtain information about the teaching of
English as a Second Language (ESL) in the bilingual classroom. The responses from
this questionnaire will be used to design inservice education for teachers, and will
not be used to evaluate teacher knowledge skills, or attitudes. Thank you for taking
t1me to complete this task.

1. Do you have children in your class of limited English-speaking ability? (Check one

Yes ’ Ko If No, go to page , Part A.

2. Do you do anything different in oral English development for these children that
you would not normally do for monolingual English-speaking children of the same
age? (Check one)

Yes If Yes, answer questions 3-5.
No If No, go to page , Part A.

3. ‘How much time is spent on ESL each day (or week)?

4. 1Is there a period specified in the daily schedule?

Yes No

5. Please circle the statement which most accurately describes your present
involvement with ESL, for each of the following sets of statements:

PLEASE READ ALL STATEﬁENTS CAREFULLY AND CIRCLE ONE:

1.1 I am in the process of trying to learn how to teach ESL with most of my
personel efforts being directed toward logistics, time, management,
resource organization, etc. :

)12 "My ESL program is going along satisfactorily with few, is any, problems.
No changes, or only minor changes, in my use of ESL have been initiated
or are currently under con51derat10n. R . :

I AM PRESENTLY OR HAVE BEEN WITHIN THE PAST THREE MONTHS

1.3 experlmentlng w1th some new ways of doing things to see 1f I can’t get
greater student involvement and ach1evement. .

1.4 meet1ng w1th other teachers'on a regular ba51s for the.purpose of increas+
s ing the English language skills of our limited English-speaking students.
s We have already made some changes wh1ch we feel will ach1eve thls end
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’ T'.?f" 1.5 experimenting with some addltlonal' or very‘dlfferent 'ways of teaching
ESL ‘to my limited English-speaking students that I belleve will be more
I o effectlve w1th these children. - :
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PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE:

2.1 I don't remember doing any formal or informal planning in the past three
months that is related to my program of ESL.

I HAVE BEEN WITHIN THE PAST THREE MONTHS OR AM CURRENTLY IN THE PROCESS OF

2.2 meeting with other teachers on a regular basis for the purpose of planning
specific ways to increase student achievement in English language profi-
ciency.

2.3 planning some changes in my.own ESL program that I believe will signifi-
cantly improve the English language proficiency of my students.

2.4 placning specific activities and/or changes in my ESL program that relate
primarily to my present use of the resources and personnel we have
available.

2.5 planning specific ¢ .nges in my ESL program that relate primarily to
managerial, organizational, or logistics kinds of problems.

2.6 planning for increasing student English language skills through greatly
modifying or replacing our present program of ESL. .

PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE: =

3.1 I don't remember doing any formal or 1nformal assessment of my ESL program
w1th1n the past three months. »

AT SOME POINT WITHIN THE PAST THREE YOVTHS

3.2 1 have assessed my collaborative efforts with others and the impact of my
‘collaboration ‘on the Engllsh language skills of my 11m1ted Engllsh—speaklng

students. -

3.3 I have been assessing the advantages and disadvantages of particular
means for greatly modifying or replacing my present program of ESL instruc-
tion for the purpose of improving student achievement.

3.4 I have done some evaluating (e1ther formally or informally) of ESL pro-
grams and find that no change, or only minor changes, are needed in my
program for the 1mmed1ate future.

3.5 I have appraised the strengths and/or weaknesses of my ESL program in
terms of time and management problems and how well the students like it.

3.6 I have assessed my ESL program and, based on that assessment, I have made
several minor changes, or a major change, for the purpose of improving

- student achievement. .- ---—-- — A - —: r—— e
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PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE:

4.1 I don't remember sharing information about my ESL program with anyone
during the past three months.

WHEN I HAVE SHARED INFORMATION WITH SOHEONE ABOUT MY SPANISH READING PROGRAM
DURING THE PAST THREE MONTHS

4.2 we have generally talked about ways of reducing time and management
problems.

4.3 we have generally discussed ways I have changed my program to improve
student achievement.

4.4 we have generally discussed ways I collaborate with others to improve
student achievement.

4.5 I have usually described my present program and talked about how well
satisfied I am with it.

4.6 We have generally talked about alternatives for improving student achieve-
ment, that could replace or greatly modify my present program (that would
improve the English language proficiency of my students).

PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE:

5 1 I feel my present program of ESL instruction has been moving along
satisfactorily over the past few months and, therefore, am not looking
for any .new 1nformation at this time. ' '

I HAVE BEEN (WITHIN THL PAST THREE MONTHS), OR CURRENTLY AM, IN THE PROCESS OF

5.2 seeking information on ways of changing my ESL program to increase the
English languaoe proficiency of my of students.

5.3 looking for 1nformation and materials, for the purpose of increasing ”

- student achievement in English language proficiency, which can replace or
greatly modify our present program of ESL. :

5.4 seeking information and opinions about how to collaborate with others in |
- order to increase the English language proficiency of our students. L

5.5 _looking for 1nformation about ways of reducing the amount of time and -
"""—work required to teach my present program of ESL : R
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PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE:

6.1 I know of other means that could be used to replace or greatly modify
those that we are currently using, which would improve the English
language proficiency of my students.

6.2 My knowledge of teaching ESL includes an understanding of the requirements
for both short and long term activities, and I am able to conduct those
activities within a minimum of stress.

6.3 I know how to collaborate with others in order to increase the ESL English
language proficiency of our students.

6.4 I know both the cognitive and affective consequences of teaching ESL to
my students and ways of changing my program in order to increase student
achievement. '

6.5 I know the day-to-day requirements of teaching ESL and the short—term
effects those activities have on my students.

STOP, DO NOT ANSWER THE QUESTIONS ON PARTS A AND B.

PART A - NOT.TEACHING ENGLISH AS A SECOND LANGUAGE (ESL)

1. Are you presently (or have been in the past three months) looking for any
information about ESL?  Yes - - No

If Yes;awhat kinds of information have you been seekiné and for what purposes?

Have you made a decision to use ESL in the future?

Yes No.

--: If Yes, when will you begin use?

past?
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PART B — NOT TEACHING ENGLISH AS A SECOND LANGQAGE BUT TAUGHT IT IN THE PAST

1. When did , : teach ESL?

2. Why did you stop?

3
Y

3. When you assess ESL at this point in time, what do you see as the strengths and

weaknesses of ESL, as used in that situation?
. . \

Based on concepts from the Levels of Use chart and T m"’g

Concerns-Based Adoption Model (CBAM) -developed at
| The University of Texas Research and Development
Center for  Teacher Education. o= :

. e S YRS
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NAME DATE

DISTRICT SCHOOL GRADE _
QUESTIONNAIRE ON THE TEACHING OF SPANISH READING

The purpose of this questionnaire is to obtain information about the teaching of
Spanish Reading in the bilingual classroom. The responses from this questionnaire
will be used to desin inservice education for teachers, and will not be used to
evaluate teacher knowledge, skills, or attitudes. Thank you for taking time to
complete this task.

1. ° Do you currently teach Spanish Reading in your classroom? (Check one)

Yes - If Yes, znswer questions 2-6, No If No, go to page 4, Part A.
\
2. What materials do you use (please include the language of the materials)?

3. What is (are) the language classification(s) of the students to whom Spanish
Reading is taught? '

4. How much time is spent in Spanish Reading each day (or weék)?

S.. Is there a period specified in the daily schedule? Yes No

6. Please circle the statement which most accurately describes your present
involvement with Spanish Reading, for each of the following sets of statements:

PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE:

1.1 I am in the process of trying to learn how to teach Spanish Reading with
" most of my personal efforts being directed toward logistics, time, manage-

ment, resource organization, etc.

1.2 My Spanish Reading program is going along satisfactorily with few, if any,
problems. No changes, or only minor changes, in my use of Spanish Read-
.ing have been initiated or are currently under consideration.

I AM PRESENTLY OR HAVE BEEN WITHIN THE PAST THREE MONTHS

1.3 experimenting with some new ways of doing things to see if I can't get
greater student involvement and achievement.’

1.4 meeting with other teachers on a regular basis for the purpose of increas-—
 ing the Spanish reading achievement of our students. We have already made
_some changes which we feel will achieve this end. .

1.5 experimenting with some additional, or very different, ways of teaching
Spanish reading to my Spanish-speaking students that I believe will be

- more effective with these children. 297
g
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PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE:

2.1 I don't remember doing any formal or informal planning in the past three
months that is related to my program of Spanish reading.

I HAVE BEEN WITHIN THE PAST THREE MONTHS OR AM CURRENTLY IN THE PROCESS OF

2.2 meeting with other teachers on a regular basis for the purpose of planning
specific ways to increase student achievement in Spanish reading.

2.3 planning some changes in my own Spanish reading program that I believe
will significantly improve the reading achievement of my students.

2.4 planning specific activities and/or changes in my Spanish reading program
that relate primarily to my present use of the resources and persomnel we
have available. :

2.5 planning sﬁecific changes in my Spanish reading program that relate
primarily to managerial, organizational, or logistics kinds of problems.

2.6 planning for increasing student achievement through greatly modifying
or replacing our present program of Spanish reading.

PLEASE READ ALIL STATEMENTS CAREFULLY AND CIRCLE ONE:

3.1 I don't remember doing any formal or informal assessment of my Spanish
~reading program within the past three months.

AT SOME POINT WITHIN THE PAST THREE MONTHS

3.2 I have assessed my collaborative efforts with others and the impact of my.
collaboration on Spanish reading achievement.

3.3 I have been assessing the advantages and disadvantages of particular
means. for greatly modifying or replacing my present program of Spanish
reading instruction for the purpose of improving student achievement.

3.4 I have done some evaluating (either formally or informally) of Spanish
reading programs and find that no change, or only minor changes, are
needed in my program for the immediate future.

3.5 I have appraised the strengths and/or weaknesses of my Spanish reading
program in terms of time and management problems and how well the

students like 1t. . .. . . .

3.6 I have assessed my Spanish reading program and, based on that assessment,
I have made several minor changes, or a major change, for the purpose of
improving student achievement.

o BEST ORI AVALIBLE
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PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE:

4.1 I 'don't remember sharing information about my reading program with anyone
during the past three months.

WHEN I HAVE SHARED INFORMATION WITH SOMEONE ABOUT MY SPANISH READING PROGRAM
DURING THE PAST THREE MONTHS

4.2 we have generally talked about ways of reducing time and management
problems.

4.3 we have generally discussed wéys I have changed my program to improve
student achievement.

4.4 we have generally discussed ways I collaborate with others to improve
student achievement. \

4.5 I have usually described my present program and talked about how well
satisfied I am with it.

4.6 we have generally talked about alternatives for improving student
achievement, that could replace or greatly modify my present program
(that would improve the reading achievement of my students).

PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE:

5.1 I feel my present program of Spanish reading instruction has been moving
along satisfactorily over the past few months and, therefore, am not
looking for any new information at this time.

I HAVE“BEEN (WITHIN THE PAST THREE MONTHS), OR CURRENTLY AM IN THE PROCESS OF

5.2 seeking information on ways of changing my reading program to increase the
Spanish reading achievement of my students. .

5.3 looking for information and materials, for the purpose of increasing
student achievement in Spanish reading, which can replace or greatly
modify our present program of Spanish reading instruction.

5.4 seeking information and opinions about how to collaborate with others in
order to -increase the Spanish reading achievement of our students.

5.5 1looking for information about ways of reducing the amount of time and
work required to teach my present program of Spanish reading instruction.
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PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE:

6.1 I know of other means that could be used to replace or greatly modify
those that we are currently using, which would improve the Spanish reading
achievement of my_students.

6.2 My knowledge of teaching reading in Spanish includes an understanding of
the requirements for both short and long term activities, and I am able
to conduct those activities within a minimum of stress.

6.3 I know how to collaborate Wlth others in order to increase the Spanish
reading achievement of our students.

+ 16.4 I know both the cognitive and affective consequences of teaching reading
in Spanish to my students and ways of changing my program in order to
increase student achievement.

6.5 I know the day-to-day requirements of teaching reading in Spanish and the
short—term effects those activities have on my children.

STOP, DO NOT ANSWER THE QUESTIONS ON PARTS A AND B.

PART A - NOT TEACHING SPANISH. READING

1. Are you presently (or have been in the past three months) looking for any
information about Spanish reading? Yes No

If Yes, what kinds of information have you been seeking and for what purposes?

2. Have you made a decision to use Spanish reading in the future?
Yes ) No

If Yes, when will you begin use?

3. Have you taught Spanish reading in the .past? ' .
Yes If Yes, go to Part C No )
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PART B - NOT TEACHING SPANISH READING BUT TAUGHT IT IN THE PAST

1. When did you teach Spanish Reading?

2, Why did you stop?

3. When you assess Spanish reading at this point in time, what do you see as the
strengths and weaknesses of Spanish reading, as used in that situation?

agi

Based on concepts from the Levels of Use chart and
.Concerns-Based “Adoption Model (CBAM) developed at
The University of Texas Research and Development
Center for Teacher Education. -wceomvm oo il o
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